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I. VWhat are the malor objJectives of literature study in the junior high
school?

A, Ditvcovering the pleasure of reading

It is the English teacher's first obligation to help students
develop the habit of reading, to find 7n reading pleasant
recresiion, Some of the teacher's own enthusiasm and interest
in reading must become the student's if the :ffects of the class-
room are to have permanent irfluence on the attitudes of the student
; toward reading specifically and education in general. When
; litarature is presented only as school work, to be studied because
: it 1s culturally or socially advantageous for the student, the
teacher's efforts hecome self-defeating, and disservice is done both
to the subject and to the student.

All forms of art may be viewed with detachment - the audience mekiug
intellectual recognition of 1t but without emotional response to it,
: in which case one may conclude that either the art or the response

t is superficial. Sirce few English teachers would wish to claim that
2 the art of literature i1s superficial, gll1 geachers mist seek to

; enlarge and deepen the stud2nt's abllity to respond, while remaining
5 on guard in order not to destroy tlre mugic of literature in the

! effort to teach the subject of literature. This 18 not to suggest

2 that great writing is fragile and cannot endure manhandling; good
literature can withstand considerable mauling by ycung minds
grappling with the new and the unusual, 1In tact, licerature is a
1iving substance, flexible and pliable, which expands and takes

on greater meaning and life with each new twist and turn the

student gives 1t, and conversely, like living tissue, grows 1ist-

] less and atrophied when not exercised.

? Thus, dull, dispirited lessons in literatwn. may leave the student
¥ with some rote knowledge of the subjlect and tlie selections studied,
§; but will they leave the studeirt with the attitude that vreading is
43 enjoyable and something he wishes to continue? will the student
g ba led to continue to expand his reading, to deliberately seek out
ig new and different literery experiences as & source of further

§ enjoyment?

k. How this is to be accomplished, of course, is the work of the

% clasaroom. With this objective in mind, class mctivities should

L continually seek to help build new avenues of insight and pleasure
¥ in reading. Thus, & good selection enjoyed independently can be

?~ made to yleld still greater rewerds under direction of the teacher
2 who lesde the student to see two meanings vhere only one was seen
E before; to see further significence than was revealed at first;

E to see other iimensions than the student found on his own. Hope-
K fully, at last, the teacher can show the student the principles by
-y which the student himself nay bring more to his reading and so

L

independently Gearive more from it. The teacher will find some dis-
cussion of these listed under “Aspects of Literature."
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Discovering profit in readirg literature

It seeme to “he teacher only too obvious that reading pays back
in double dividends knowledge and information both concrete and
sbatract, but the teacher has the edvantage of having already
learned to look for such xknowledge in literature, Finding any-
thing in literature which has real pertinence to the student is
as much an acquired taste as is reading for pleasure, and, in
fact, the two are not entirely separable, except in the mind of
the student.

The student reeds to see literature as a fremevork within which
history is brought to life, as thc vehicle through vhich the distant
cultures of the world are his for the traveling and by which both
the time and the space of the future may be explored. However;
more important than this type of concrete information, 1s the
sbstract concept of the advantege the student gains over his own
mortality. The student’s time in %his vorld, and the activities
he may undertake are limited, but through the vicarious world of
literature, the one life granted each student may be expanded to
include many lives., The hopes and aspirations of all humanity,
the fears, the desires, the problems, the total experience of the
life of men lies within the reach of the reader who can be led to
look for it. Therefore, it is a misteke to lead siudents to
conclude tha's, for exsiple, Julius Caesar is a history piece,
intoresting as Renaissance art and Roman politics but bearing
little if any import for the modern t-ensger,

Finally, in literature, life 1s made to stand still and submit
itself to investigation, analysis, and ruch interpretetion.
Students stand too close to reality to see it with much perspective.
But in works of literauture the student is presented kaleidoscopic
views of both time and space. The reader can see before, during,
and after the event. The author may provide not only objective
reality, but his educated surmises of subjective reality, going
into the minds and emotions of the charaaters involved. Thus the
reader i{s provided a stop-action device with which to know reality.
For th’s alvantage alone the student must be led to look to
literature for benefits important to his very identity.

Firding personal identity through literature

Implied in the finding of pleasure and profit in literature is
the hope that the student will {ind his ¢wn personal values and
be able to build his own self-image in nccordance with those
values., However, it 1s not enough just to see that literature
deals with ethics and norality; the student needs to reach the
perception, ultimately, that literatuwre is something more than a
nirror of life, It is true that literature is the product of a
nation's culture, its history, mythology, and psychology, but it
is also rmore than this, for literature both takes from life and
gives to life, A mythic interpretation of life reflected in
literature becomes one of the factors of reality: defining,



expanding, and setting new boundaries of 1t; and the student must
be led to this perception. The student must be led to mske a
commitment to the substance of literature as a source of values:
spiritual, ethical, moral, psychological, Students must learn
through literature to discove:r the consequences of given attitudes
and velues, to examine the nature of the human experience in the
author's universe, and to feel the reality of these values,
attitudes, and experiences. Thereby the student showld be led to
ask himgelf two important questinns: who em I, and why am I?
Until literature stirs the student and causes him to examine
liimeelf, he is making only partiel responses to his reading or at
bect only superficial responses. Out of this emotional responsu
to literature, the student can begin to develop a rore mature
self-identity. If after analysis, he returns to his originsl
values or reaches conclusions antithetical to the teacher's, this
is a legitimate result. But the student must not he decelved
about whut his conclusions are, how he reaches them, and what
their consequences are. Teaching enlightened self-avareness is
one of the major functions of literature,

II. What aspeacts about the nature c¢f literature are important to the junior
high school program?

A.

B.

Theme

A1l literature 1s corcerned with some theme, that is, subject matter.
This is distinct from toplec - the name of something, such as World
War Two. A selection might be concerned with the topic of World
War Two, but its ‘heme would be whet the author is saying about the
topic, thet war is hell, man's nature is warlike, and so forth. The
basic themes concern Man and Nature, “an and Other Men, Man and
Deity, and finally Man and Himself, Junior high school students
need to be able to determine these central issues in any work they
reaed, and to be able to see the devslopment of the theme, Hope-
fully, also, they may be led to observe the relationship of
different selections pertaining to the same themes.

Mcde

Related to tlieme {8 mode, the author's attitude toward hts subject.
The mode represents the author's point of view, his stance, his
position. Catch - 22 by Joseph Heller is a "war is hell" novel, but
the author's point of view or mode is satirin.

l. Comic

Comic mode need not imply funny, though it often does; rather,
comic mode is a point of view that sees man as ridiculous and
stresses his foibles and blunders and thus presents a pessimistic
view of life.

2. 'Prsic

The tragic mode depicts man as noble, capable of suffering but
ennobled by his struggle with mortality.




3. Satiric

The satiric mode is customarily a device for criticism tirough
humor. The author destroys with ridicule the object of his
contenmpt .

4, Ironic

The ironic mode can te employed both for tragic (Oedipus Fix)
and comic ("The Cop and the Anthem") effect. It shows man as
the victim of forces beyond his understanding, revealing that
chance rules his life, with emphasis on the contract between
reality and man's subjective apprehension of it.

5. Romantic

The simplest xdie and the one most commorly reed is the romuntie,
with its infusion of the mystic ana the imaginutive into thre

l1ife of man., In its simplest terms, the literary romance pintreys
some adventure evolving through esscrted perils and lerding to

the eventual exeltation of a greater-than-humen protagonis..

The student's understaoding of mode in literatwie should afford him
a t00l with which to 8rasp greater understanding ard insight into
the suthnr's intention and should also rrovide a mears to begin to
evaluate Me relative complexity and merit of different selectiore.

C. Genre

Student underetanding, ineight, and appreciation of literature can
be given new dimension through the ability to analyze the structure
and/or shape of literature, Genre is the form of expressicn the
author chooses. Study of the various foims: poems, novel, rleys, short
stories, and their structirel elements: character, netting, plot,
simile, metmphor, etc., should imprnve students' ebility to
appreciate the author's meaning and skill. Students need to Jearn
that form end idea are not separable and that the gquestion of
eppropriatencss is import~.:t to appreciating literature. Teachers
will £ind further discussion of the elements of genre within the
sample units.

III. Wwhet are some ways of organizing literature study in the Junior high?
A. Through the three aspects of literature: theme, mode, genre

1, Thematic units can be highly successful if the {hemes are
appropriate to the students. Such units permit the use of & '
variety of diPferent genre = poems, short stories, play, novels,
and are for that very reason desirable, since they enable students,
especially those very new to literature, to see the contrast of
one genre with another and note the effects eech can create.

Also thematic unite give a good picture of the variety of literary
material available from different countries and different periods
in time. The theme is a resdy-made device for out-of-class
follow-up.
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B,

Y. A program might be devised cround the various modes, but in the
Junior high .e%eol this might create rather too sophisticaved an
approach. it will be generally easier for the student for the
modes to be incorporated into the thematic or genre units, re-
vealing diversity and contrast in the genre but unity and depth
in the theme. Hovever, see the suggested eighth grade unit on
mde,

3. In ganve units students study the structure of literary types.
They learn the relation of character and setting to plot, They
Jearn terms like foreshadowing, flashback. Genre units build
the students' capacity for analysis of literature.

Cther ways of orgenizing

1. Chronological - a study of the historical develcpment of
literature. A highly orderly and lcgical organization, but
for the student new to lilerature probably least effective un
bullding the enjoyment of literature.

2. The classics - a list of authors and works compiled by the
teacher or suggested by eminent authority on the basis of
traditional merit. Again, though this organization has velidity,
the junior high student ic likely to be overwhelmed hefore he
can ~ *gin to handle the rudiments of literature.

3. The Great Books - the most sophisticated thematic approach-
traces the evolution ot human thought through the great bvooks
of history, which includes a gocdé deal more than literavure.
Like the classics approach, the (Great Books approach presumes
competence in areas junior high students have yet to encounter.
The great books and the classics might more effectively be
gradunlly introduced to the junior high student in thematic or
genre units. In a unit on man and nature, siudents might be
introduced to Charles Darwin if the teacher thought they could
handle it; or in a unit on drama, junior high students might
attempt Romeo and Juliet.

What ave some ways ln which reading can be structured for the individuel
ctudent?

A,

B.

Outside readings

In-class study of a topic or theme can provide a good point of
reference for out-of-class reeding. The teacher can prepare a list
of books relating to the topiec, indicating the reading difficulty
of each, and thsu either reccemend or assign books for each student,
The culminating nctivities becone eithar a report on the student's
book, a discussion of its relation to the te¢pic or theme, 8 com-
parison with the in-clers selections, or all of these.

Contract reading

In theory, at least, the teacher can dev'se a reading program for
each student, using books suited to the atudent's abilities and
interests, with time lirits and set requirements or each selection.
However, pressel for timc, teachers may find it more practical to
pake four or five different progrems (average, accelerated, remediel;
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edventure stories, growing up stories, mysteries} and then assign
several students to the same contract.

C. Guided free reading

The progrem hes no requirements Lut seeks to inspire the students
with the joy of receding. Class time is given for silent reading,
with everyone reading the book of his own choice. As soon as &
student finishes & book he briefiy 2!scusses it with the teacher.
The teacher asks general questions pertaining to the student's
evaluation of the bcok. The program provides ample time, since
the siudents will finish reading at odd intervsls, for the teacher
to meet with the slcw students and give help and guidance where
needed.

D, The general boock report
Questions msy be made general enough to apply to any book but
pertinent enough to ceuse the student to analyze and interpret
his book; for 2xemple, does your book deal with & social problem?
What 1s the problem? Does the plot grow out of the nature of the
characters? How? (See appendix B, }

V. What are some reading skills implied in the study of literature?

A, Reading tr recall fac
What is the hero's nane? Where does the story teke place?

B. Reading to follow sequence
In what order did the events of “he stury occur?

C. Readiug to sumrarize

what is the main idea of this story?

Reading to recall fact, to follow sequence, and to sumaarize asre the
skills taught iu the elemeintery sdhwol. However, if the Jjunior high
school student cannot read on the junior high level, he must stil}
receive practice in the elcmentary skills. Furthermore, &8s material
becowes more sophisticated, even students at grade level need help in
the elementary skills -~ i{n Greal Expectations, for example,

D. Reeding to evaluate

Is the author's world believeble? Does his language suit the action?
Has he achieved what he set out to do? Are the characters well
developed?

E. Reading to interpret

Do the characters rerresent man in general? 1Is the story an
allegory of good and evil? What symbols has the author used?

11




F. Reading to analyze

Bow does the plot develop? How is character revesled? Vvhet is
the author's paint of view?

G. Reading to appreciata

It has been suggested that while appreciation is certainly one
of the pkills of reading it cnnnot be taught directly; insteed
aprreciation is the outcome of competency in the other skills.
It 1is the euotional commitment discussed under "Cbjectives."

It 1s hoped that the srtudent will continue to receives practice in

all the levels of comprenension, but with increasing emphasis on the
higher levels. Otherwise, the older stulents will learn to associate
literature study with trivial puttering wmong minutiae.

¥hat are same specific reasding problems conneccted with the atudy of
literature?

A. Insufficient pre¢- -ation in the comprehension skills
B. Faulty rractions to imaginative works
1. No reaction

Studernts nust not be allowed to duck participation with

"I don't know.” TFor such students the teacher must aimplify
the questions until the approrriate level is reacned.
Questions on literature should allow more than one possible
arsver. ]

2. Wrong reaction

As a general rule there shouldn't be many wrong answers in
literature atudy. Wrong answers tend to stifle participation
and generally indicate wrong questions. 1In line with the
emphasis on the higher levels of comprehension, questions

on the lowe: levels should be rephrased to elicit textual
answerst not vhat ¢s the hero's name? bdbut, where do we
firet learn the hero's name? This may not be a debatable point
in the text, but it places the emphasis on examination of

the text and not on the student's ability to remember gmall
pointe. In other words, gquestions should not emphasize

right or wrong enswers but answers vhich can be supported

by the text.

3. Stock reaction

Book-Jjacket blurbs, megazine reviews, family help, libdrary
critiques, all the helpful sourcea vhich seek to do the student's
Job for him eventually find their way into the classroom. When
the teacher knows or suspects this to be the truth, no matter
what punitive action may be taken against the student's lack of
integrity, the teacher - faced with the problem of the student's
failure to grasp the significance to himself of doing his own

7
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thinking, It would seem that the bast cure for this would be to |
go through another selection with the student, doing a close ;
cnalysis with him, pointing out the significance to him with
reference to the points mentioned under “‘Objectives.”

C. lack of literary background

The literature of the western world is founded on a tradition of
folklore, «yth, legend, and the Bible. This material once made up
the bulk of elementary literature, learned at home and in the elemen-
tary schools. Since this may no longer be uniformly true, the
Junior high schonl rmust sipplement vhere the students are deficient.

. Suggested literature sequence for the junior high school
Seventh Grede
A, Suggested themes
1. Man sgainst nature (sample unit)
2. Concdrn foxr the unexplained
3. Concept of the hero: gualities of heroism
B, Mode - romantic
C. Genre
1. Physical symbolism
2, Short storias
+ Simple lyrics
. Narrative verse - especially ballads

3
%
5. Novel (sample unit - Third Men on the Mountain)
6. One act play

th Orade

F

A. Buggested themes
1. American Fulklore
2. Courage
3. Man among enemies; man at var
b. The W1er Spirit (sample unit)
5. Historical literature; how events biucome idens

RIC 13




B.

c.

A,

B.

c.

Mode and point of view

1. Point of view In fictionj three voices of poetry
2, Comic mode (sample unit)

g nre

1. Fovel - allegory and sbstract symbols

2. Short svory

3., Pootry - lyrics that express sbstractions
4, Full length comic drama

5. T.V, drama

Ninth Grade

Theme

Themes centered on conflicts

1, Individualism and Conformity

2. The Quest (sample unit)

Introduction to basic idea of the arcletype - Ulysees
{peopie as symbols)

Mode
1 . Sat ire

2, Introduction to tragedy (Romeo and Juliet, Antigone)

Genre
1, Novel (satiric) (sample unit: The Mouse That Roared)

2. wuam
3. Long verse poem

Lk, Sbort stories - protest, iniroduction to ambiguity
5. Iyric poetry - tone and attitude
6. The verse play, Shakespeare




MAN AGAINST NATURE ~ A SEVENTH-OHRADE THRMATIC LITERATURE UNIT
OBJECTIVES
I. To understand the theme:; Man Against Nature
A. Its historic importance to men
B. Its expression in literature
C. Its implications for students

II. To learn cervain elements of form in literature

A. Theme
B. Chareacter
C. Setting

D. Conflict
E. Fiction
F. TFigwetive language
1. Physicel symbols
2. Simile
3. Imegery
4, Alliteration
5. Personification
G. Point of view
1. Voice
2. Tone
III. To learn new vocabulary words from literature

IV, To learn to fit sentence structure to intention

10




II1.

III.

Iv.

MAN AGAINST NATURE

Outline of the Unit

Men's concern with nature
A, Discuss man's historic concern with neture, his admiration and his fear.
B, Discover the kinds of natural forces the students know:
1. Extremes of weather (storms, cold, heat, ete.)
2. The creatures of neture
C. Outline with students the scope of the unit,

Before the first selection, students should pu> in their notes the theme
questions, since these will be used in connection with each reading.

A. What natural force or forces are involved?
B. What kird of character is involved?

C. What 18 the struggle between ran and nature?
D. What 18 the outcome of the struggle; its effect on man?
E. What is the message involved?

The selecfions

A. "Adrift in the Arctic”

B, "The Ghost of the Lagoon"

C. "The Whale Shark Incident” frowm Kon-Tiki

D. "0ld Sly Eye"

E, "Breaking the Heat Barrier"

F. "The Cremation of Sam McGee"

G. "The Wreck of the Hesperus"

K. The Call of the Wild

I. The Big Wave
Questions related to theme




WHAT HAS BEEN THE HISTORIC IMPORTANCE OF THE THEME OF MAN AGAINST NATURE?
To the teacher, a basis for discussion:

With the 1ift of a finger man brings light in darkness; strong walls and
roofs protect against wind and rain; great farms and careful planning provide
Pood the year round; swift machines move rapidly over the surface of the earth
and its waters; and overiead man journeys toward the stars. Still, a fierce
storm can even now cut off men's gources of power, knock cver his buildirgs,
tear up his highways. Gardens and lawns, untended, grow wild and creep over
the man-made bounderies. Prolonged drought creates water shortsge, famine,
death. We are brought to this gquestion: what 1s man's relationship to his
environment? Can men rule nature, or does nature rule man?

The question has concerned man from the beginning of time. Our primi-
tive ancestors lived in fear of, and were dependent upon nature; when the wild
animals moved, man was forced to move, too. When sickness ¢ame, man's only
recourse was prayer. Eventually man learned the ways of naturs and was able
to live with less fear. But man's relationship with his environment has
always been & relationship of struggle. We have still not bean sble to do
much more than hold our own against nature, even today. An earthquake
destroys a city, and we rebuild. The sea erodes our shores, and we replsace.
Insects ravage our crops, and we replant., This constant struggle between
man and his surroundings ie so much a part of our lives that autlrors have
written stories about 1t; poets have composed poems about 1it:

Do you fear the force of the wind,

The slash of the rain?

Go face them and fight them,

Be savege again . . .,

The palms of your hands will thicken,

The skin of your cheek will tan,

You'll go ragged and weary and swarthy,

But you'll walk like a man!
"Do You Fear the Wind?"
Hamlin Carland

Theee writings may help us understand something about men's attitude to-

O 3 nature and his struggle with it, and they may help us learn what we need
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know to live in our world today snd to plan for the world of tomorrow.
Follow Up Activities
1. VWhat are some examples of the struggle between man and nature? Direct
students to find brief accounts of femous catastrophes such as:
The San Francisco earthquakes
The great drought in America's farm lands during the 30's
The burying of Pompeii
The Biblical flood
The sinking of the Titanic
Florida's hurricanes
The great plague in Europe
The California forest fires
2. Show a movie demonstrating the destructive force of nature:

Volcanoes in Action 11 minutes, black and white - 551.2VA

Pompeii and Vesuvius 11 minutes, color - 91k,5?P
Earthquakes 11 minutes, black and white - 551,22

3. Direct students to find information supporting the general idea that man
is & frail creature at best. Is the human aninal svited for its struggle
with nature?

a., Man has no weapons of defense or attack; no clews, fangs, poisons.

b, Man 13 not very well sble tv escape from dangerj he is a relatively
slow-moving animal, climbs badly, does not fly or burrow, has no
protective coloration.

c. Man has no natural advantage such as keen sight, Kkefn hearing,
keen gense of smell, quick reflexes, armcr, wings, great size,
or strength.

Students should be able to see that man's mind and his ability to learn are

wvhat saved man and made him the dominant living creature,

18



"Adrift in the Arctic"
Adventures for Readers, Book I. pp. 280-286

I. Introduce vocabulary:

caribou tantalizing

humock supernatural
precarious famished
oninously

II. Reed the selection,
II1. Discuss)
A. Vhat natural force 18 involved?
B. What is the struggle between man and nature?
C. V¥Yhat is the outcome of the struggle?
D. What messege, if any, 1is involved?

E. This story is especially good for a discussion of how characters
create plot out of their own natures, and teachers may wish to
save the question about what kinds of men are involved until the
end. Consider the men one at a time.

1. what does the story tell us about Dr. Moody?

He is intelligent, educeted, & civilized man, but e 1is out of
his environment. He takes with him on the hunting expedition
the symbols of :ivilization (camera, cigarettes, compass, and
chocolates ), He does foolish things: leaves his parka, Jumps
blindly on the ice, gets wet, conslders swimming in the Arctic
waters, and offers l.1s sweater to Sha.riktook,

2. What does {he story tell us about Tuga'

He 18 a wise primitive; he makes no mistakes, He 1s the best
hunter, His hunch about the seal's location is correct. He
is 8 lone wolf in the moment of danger. Self survival 1s his
main concern. Danger does not unnerve him, After building
himself & shelter, he goes to sleep. Though he is heavily
clothed, he does not offer to share his clothing with anyone,
even though the others are freezing. 1t is Tuga's suggestion
that they might eat the dogs for food.

3. What does the story tell us about Sheeniktook?

Sheeniktook is the doctor's friend. He too,is a wise savage, but
with certain importent differences. Hc knew Dr. Moody should stay
with the seal, and he also knew the doctor shouldn't try to:swim.

He knew how to make a run asrea in the ice for the doctor. He knew
how to 1isten to the tide. Sheeniktook, unlike Tuga, does not

sleep by himself; instead, he and the doctor build a sheltsr together,
He and the doctor share the candy bar. The doctor foolishly of-

fers Sheeniktook his sweater, and Sheeniktook foolishly refuses.




While the doctor end Sheeniktock talk, more for conversation
than information, Tuga sleeps.

The teacher need not telil the answers, of course. By questioning the
class as to what the story actually says about each man, and by prompting
with "Who did what?" questions, the students can be led to give the
answers themselves. A good class might be given the assignment to write
the answers in a composition comparing and contrasting the three men.

As a cviminating activity students nmight pe ésked to draw some conclu-
sions about man and nature, especially with reference to the contrast
between civilized man and primitive .man. The teacher might agk a deliber-
ately arbiguous question such as: Is one of the men better than the others?
Does the environment bring out the worst or the best in these men?

Able students might be led to investigate something of the tradition

of the noble pavege in western literature.
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"The Ghost of the Lagoon"
Adventures for Reasders, Pook I. p. LO8

I. Discuss location and background.
A, VWhere is Bera Bora?

Use a globe or wall map to locate Bora Bora, if possible. The
island is too small tou be on mosv maps, but it 18 near Tahiti,
the Society Isiands group. At the time of this story, the
Scciety Islands were under the control of France. The native
people living there are Polynesisns.

B. Vhat 18 its history?

Bora Bora is one of the Society Islands. The name "Soclety Islands"
goes back to the British Royal Socilety founded about 1660. The
Society had as its purpose the sharing of the most current sclen-
tific knowledge. In 1796, Captain James Cook brought Society
scientists to these particular islands so that they could obeserve
the passage of the planet Venus across the sun. In addition to

the astronomical knowledge that these scientists gaired, they also
learned a great deal about the life of the island people and the
variety of netural resources there.

(ihe interested student might look up the work of the National
Geographic Society or such explorers as Roy Chapman Andrews,
David Livingstone, David Lawrence, etc.)

JX. Begin the selection.

Notice the 1llustrations ~ the outrigger canoce and the tropical
vegetstion., Emphasize that the purpose o7 reading the story is to
see iow this particular setting is important to, 3f not cause for,
the particular plot. Since this story has been chosen primarily

for its setting, the emphasis in the discussion will be on the
irportance of Bora Bora. Pupils should be led to realize that the
action of the story could not vary well teke place In another setting.

III. Follow the development of setting.
A. The autho> begins by naming the island and giving its loceation.

B, The island itself is described first by a general stateument, "not a
very large island;" by a more concrete example, "You can paddle
arowd it in a single day"; by comparison, "The main bely rises
straight out of the sea, very high into the air 1ike a castle;"
and finally through additioral description, "Waterfalls trail down
the faces of the cliffs" and "As you look upward, you see goats
leaping from creg to crag."”

IV. Find descriptive and figurative languasge in the development of setting.
"+ . . Bpent in the waters of the legoon, which was nearly enclosed
by the two outstretched arms of the island." (p. LO8) Compare the

effectiveness of this visusl image with a literal description of
the same thing, e.g., enclosed by two sides of the isl

¥



"The Ghost «f the Lagoon"
Figurative lenguage continued -

"Gverhead, stars shone in the dark sky." (p. 409) Is this more
effective than the following: otars glowed - glistened - sparkled -
gleaned in the hlack sky? The point is not that the author's choice
must necessarily be seen as the best one, but that students should
learn to recognize the variouvs possibilities for description.

"Fron far off came the thunder of the surf on the reef.” (p. 408)
Note that ”thunder” is “an exact auditory imsge. =s opposed to
"noise of the surf'er "sound of the surf."

"The 1ight {rom the cook-fire glistened on his white hair."{p. L09)
Note employment of visusl images.

". . . and the water boiled with white flame.” (p. 49) Note visual
and auditory images.

"A little shower of sparks whirled up into the darkness.” (p. L09)
Note the visual impact with comparison to a Roman candle -*xploding
in the sky.

"His words fell upon the air like stones dropped into a deep well.

(p. 409) Though not related to the setting, the image is very

strong and deserves mention. What does the author accomplish with
th's image? (Conveys the emotions of listeners hearing serious words. )

" The palm trees whispered above the dark lagoon, end far out ¢ . .ne
recf the sea thundered.' (p. 410)

"Its sharp bow cut through the green water of the lsgoon like a knife
through cheese. " (p. 410)

"A school of fish swept by like silver arrows. He saw scarle® rock
cod with ruby eyes." (p. k11

"Clouds of sesa birds whirled from their nests into the air with engry
eries.” (p. 411)

"In the jungle the light was so dense and green that the boy felt a-
1f he were moving under water.' (p. &l1)

"Night sgemed to rise up from the surface of the water and swallow thenm."
(p. W12

*The great white fin, shaped 1'ke a small sail, glowed with phosphores-
cent light." (p. ¥12)

¥. Coupare and contrast with "Adrift in ‘he Arctig. "

A. V¥hat 1s the force of nature in this story, and how is it different
from the force in "Adrift in the Arctic”?

B. How i8 Mako similar to end different from the characters in "Adrift
Q in the A: s1c"?
A it e 17
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Aruitex: provided by Eric

c.

D.

Are the struggles sgeinst nature similar in the two selections?

Compare the outcomes of the two conflicts against nature,
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"The Whale Shark Incident”

from Kon-Tiki
by Thor Heyerdahl

The selection is rhort enough to be presented effectively as an oral

work,

if the teacher chooses. The teacher may wish to see Kon-Tiki for

Young People for added background and pertinent 1llustrations.

I. Review the legend of Kon-Tiki.

A.

Peruvian legend: A chief from the Coquimbo Valley, Cari, attacked

the white skinned people cn Leke Titicaca. Their leader, Kon-Tik{,
high priest and sun king of the 1lnca's legendary white men, escaped
this massacre with his closest companions and disappeared westward

overseas.

Buropeans, when first coming to the Polynesian islands, found some
light-skinned people amidst those with gold-brown skin.

Thor Heyerdahl's Kon-Tiki expedition demonstrated thet men could
gafely cross the Pacific on a balsa raft built exactly like the
rafts of the Incas. .

IJI. Introduce vocabuiary words before reading. Make sure students understand
these words before they begin the reading.

serene grotesque

inadvertently inert

conscientiously emiably

inquisitive mammoth

phosphorescence placid

plankton gristly ‘
falsetto flayed |
insignificant shoal :
incredibly

I1I. Begin reading,

- IV. Help students discover answers to these questions:

A
B.

c.

ERIC

Aruitoxt provided by Eic:

What natural forces are at work?

Wrat kinds of men are . nvolved?

¥hat is the struggle between man and nature?
What is the outcome of the struggle?

what ccnclusions or ressages can be drawn?
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Aruitoxt provided by Eic:

Follow the story with a good writing essignment based on descrintive
language, emphasizing exact adjectives and adverbs, and precise nouns
and verbs. See Language Arts Guide: Composition and Language Study,
Junior High School, Bull2tin € H.
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"O]-d Sly Ewe"
Adventures for Readers, Book I. p. 273.

I. Introduce vocabulary words for footnotes:

The Pilgrim's Progress tumuiltuous
Piscataqua Portsmouth rope
varmints score

eluded

II. Read selection.
III. Discuss theme guestions.

A. What 18 the r -1l force? Is this a legitimate force? (Do the
creatures of na. . constitute natural foice?) Compare and contrast
with the natural forces in "Ghost of the lagoon,” Kon-Tiki, and
"Adrift in the Aretic."

B. Briefly descrihe the main characters. How 1s Alben 1like and unlike
Mako from che 'Ghost of the lagoon"?

C. What is the struggle between man 2nd nature?

D, What is the outcome of the struggle?

E. Is there a message in this selection? Is it necessary that every
story have a messas:? What might be the point t> a story which

teaches no obvious moral? (entertainment)

IV. Discuss "Following & Cat's Tracks" on page 2(9 of Adventures for Readers
fcr more factual information.

V. Emphasize setting.
A. ¥Why 18 the setting (time and place) important to this story?

B. Is it likely that the same 3ituation would occur today in Dover?
Why or why not?

VI. Discover point of view.
A. Who tells the story? The author, who knows everything (third person
omiscient) 1s telling the story. Why doesn't he let us know the
whereabouts of Alben's mother and sister? (auspense)

B. Yould the story have been different if Alben had told 1t? Would
it have been more effective if Alben had told it? Why or vwhy not?




VII.

VIII.

Begin language activity: effective placemeri of adjectives.

Notice how the suthor has combipned the elements of short sentences
into more compact sentences.

A.

DI

Clouds were racing past the moon. The clouds were silver-edged.
"The silver-edged clouds were racing past the moon."

A body thudded against his shoulder. The body was heavy.
"A heavy body thudded eagainst his shoulder."

There beside the shed lay a celf., It was recently born.
"There beside the shed lay a recently born celf.”

1. How does the author accomplish this compactness of expression?
(by inserting the mdjective of one sentence into the other)

2. Does the effectiveness of the author's sentences lie in their
length?

"The blanket was thick and heavy - at least it would protect
his face."

The fine 0ld red and blue blanket was very coarse, thick,
and extremely heavy, and the boy realized that it might
serve at least to protect his face from the vicious
slashes of the enraged panther.

Students should be eble to see that mere length is not the point,
especially when it is accomplished through the use of details not
necessary or not appropriate to the autbur's intention.

Why ere the author's sentences effective? They are campact without
veing wordy. They are appropriate to his intention, to create a
fast moving tale of suspense and excitement.

Supply langusge activity for more capable students: c¢ompact sentences
through the use of participial phrases.

A.

Alben was crouching on the edge uf the high platform. He felt the
tunultuous pounding of his heart as he stared downward into blackness.

"Crouching on the edge of the high platform, Alben felt the tumultuous
ponding of hic heart as he stared downward into blackness.”

Now he could hear 1t. It was going round end round the room.
"Now he could hear it going round and round the room."

He was striding up to the fireplace. He grasped for the pcwder horn
and bag of shot on the high mantel and reloaded the musket.

"Striding up to the fireplsce, he grasped for the powder horn and bag
of shot on the high mantel end relocaded the musket."

22
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Aruitoxt provided by Eic:

Supply additional langusge activity for more capable students: suiting
style to purpose.

Al

In contrest to the longer; more compact sentences the avthor generally
uses, note this paragrapht

"It was more than he could endure! He mst risk his life. He
mustn't remain idle another moment. But if only he had a weapon of
same sort - enything, even a short stick with which he could thrust!
Maybe he could find a stick. He would make another search. It would
take only a few seconds,"

In what way are these sentences different from the cnes mentioned sbove?
(They are short, simple, staccato. They are in fact the very kind of
sentence we have been telling students not to write.)

Why are these sentences ucceptable here? VWhy should students avoid
such sentences if professional writers use them?

1. The sentences are acceptahle tecause they match the author's
intention. Notice the use of exclamation marks. The author
is attempting to show the boy's excitement, to imitate the
workings of his mind in a moment of fear and danger.

2, Students tend to over use this construction, paying ne
attention to whether the etyle fits the sitvation. Studeits

need to learn when to use such sentences, not vhether to use
them at all.

28
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"Breaking the Heat Barrier”
Adventures for Readers, Book I. p. 376

I. Introduce vocabulary.

conductivity unique
aileron potentinlities
unoriented inertia

II. Reed the selection,
A. What force of nature 1s involved in this etory?
B. VWhat kind of character is ilavolved?
C. Vhat 1s the scruggle between man and nature?
D. Wwnat 1s the outcome of the struggle?
E. 1Ias there a messsge involved?

III. Discuss questions at the end of the selection. Teachers may wish to
use these questions for a written assignment.

IvV. Compare and contrast this selection with others in the unit. Wwhat
significant differences are there?

V. Determine vhether the selection 1s Iimsginative o non-imsginative.

A. Discuss with students what 18 meant by fiction. Is the selection
fietion; how do we know?

B. What is the purpose of nonfiction? (information rather then enter-
teinment)

C. Is the distinction between fiction ard nonfiction aiways clear?
What parts of Kon-Tiki, for example, resemhle fiction?

VI. Draw conclusions:

A. What 18 it about 0ld Sly Eye tha. Alben hates? What 1s the
implication for human hunters?

B. What implications does this selection suggest sbout man and his
future sgainst nature?

C. Why is man constantly battling nature?

VII. Assign: Find newspaper or magazine srticles concerning modern man
trying to conquer nature.

29
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"The Cremation of Sam McGee"
Robert W. Service

Teachere should see that each student has a copy of the pcem. Though
it deals with the struggle between man’ and nature, the poem's main intent

is comic.

I. Introduce vocabulary.

moil marge
trice derelict
wreck cremate

JI. Read the poem aloud.
IIXI. Discuss;
A. VWhat force of nature 1s at work in the poem?

B. Point of view: Who 18 telling the storwv?
(One of the characters - 1lst person participant)

C. How does the struggle between man and nature develop?

D. Tone - the author's feeling about his subject: What words help
us to know the author 1s not being serious?

"Ard 1'd often sing to the nateful thing, and it harkened
with a grin. . ."

E. Introduce alliteration. Wwhat do these phrases Lave in cormon?
roem 'round
foul or fair
cotl and calm

Can you find other examples of glliteration in the poem?

F. Introduce personification: What does the poet mean in the line
"the pl.ars o'erhead were dancing heel and toe"? Can stars dance?

Ras tiae poet used the same device in the phrase "the heavens
scowled'"? Can the heavens scowl?

Can you find other examples of personification in the poem?

Q :3()
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"The Wreck of the Hesperus"
Adventures for Readers, Book I. p. 2L6.

As an introduction to the poem, teachers msy wish to have students look
up the life of Longfellow, or teachers may give bilographical information to
students in & brief lecture., The ecture should answer the following
gestions:

1. What is the poet's general background?

The enswer should contain the facts about his Ideal
childhood, his excellent record at Bowdoin Ccllege,
and his study of langusges and 01d World culture in
Europe.

2. How was his life difrerent from ihe traditional concept of
a poet's life?

The answer should reveal his comforteble 1life, his fame
during his life, his European reputation, his bust in Poet's
Corner a% Westminster Abbey.

3. What is longfellow's importance?
The answer should explain the public's attitude toward
poetry end the fact that Longfellow helped to overcome

this attitude. Ke was the "singer whose scngs have gone
straighiest +» the largest number of hearts.”

THE PORM

]

Read the poem aloud.
JI. Help students find words or phrases in the poem that show or describe:
A. The development of natural force

"the wintry sea". . . line 2,
"colder and louder blew the wind", . ., line 21,

B. The father's error in his estimation of nature’s power

"And a scornful laugh laughed he™, . ., line 21,
"I car weather the roughest gale™. . . line 31,
26




III.

Iv.

VI-

VII.

YIII.

Introduce simile. Eave studente find similee using like and as.

"Blue were her syes a5 the fairy flax"., . . line 5.
"Her cheeks like the dawn of day". . . line 6.

"the billowa frothed like yeast”. . . 1line 24,

"fleecy waves looked soft as carded wool". . . line TO.

Feview alliteration. Have students find a few examples.
"gtif? and steark". . . 1line k9.
"dark and drear". . . line 57.
"she stove and sank". . . line 75.

In "The Song of Hiawatha' we find these lines:

"Oh the long and dreary Winter
Oh the cold and cruel Winter"

What do the lines have in common with the poem, "The Wreck of the Hesperus'?
(an attitude longfellow expresses gbout nature)

Review concept of tone in poetry.

Have students answer the questions given at the end of the poem on page 2L9
of Adventures for Reeders, Book 1.

Give as 8 written assignment or as class discussion: compare and contrast
"The Wreck of the Hesperus" with "The Cremation of Sam McGee," (Refer to
thems, character, setting, tone, conclusion)

Direct cepable students to compare "The Wreck of the Heaperus" with the
wedieval ballad "Sir Patrick Spens.” Students may also wish to read
another sea tale Ly longfellow, "Skeleton in Armor."
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n.1e Call of the %vild

Jack London
As an introduction to the novel by lLondon, the teacher may wish to give
e brief lecture on London's life, or the students may be given a short
research acsignment to f£ind the information themselves.
1. Whet is London's general background?

He was en avid reader, a longshoreman, a sailor, a mill worker,
a hobo, £ stident at the University of California, a goli seeker.

2, What effect did his 1life have on his work?

His writings are largely autobiographical. He speaks with
authority about the North, the sea, etc.

For this longer work, it is suggested that teachers arrange through
their curriculum centers to purchase at least a classroom set of paperback
copies. Students should read with definite questions in mind, end sug-
gested questions are provided here. Once the reading has begun, students
will have to real at their own rates but the teacher should set a goal
for discussion each day, generally two or three chapters. Students who
have difficulty keeping up with the class should meet with the teacher
for a few minutes at some time during the class. The teacher can “then
sumarize for {he students and direct their reading so that they may keep
up with the class.

I. Review with students the theme questions,
/. VWhat natural force or ‘orces are at werk in the story?
B. What kind of characters are involved?
C. What 15 the struggle between man and nature?
D. What 1is the outcome of the struggle, its effect on man?
E. Is there a message involved?

At the cnd of our reading we should be able to answer these questions
atout The Call of the wWild.

A1l the students should be responsible for all the gquestions, hut the
questions have been coded 80 that the teacher may if she wishes asaign one
or two to each stuient to be answered when called upon for class discussion.
(1)=¢ifficult; (2)=average; (3) easy.

Q :313
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II. Give the st:dents the close reading questions.
1. What is Buck's early life on Judge Miller's place 1like? (3)
2. Wnat led to Buck's becoming a gold-zeeker's dog? (3)

3. Why do you auppose the min at the Seattle gtation hed to beat
Buck into sulmission? Did the man succeed? (2)

4. What 414 Buck learn from the man in t! red sweater? Is the
nan in the red eweater a symbol? 0f what? (2)

5. What was the law of club and fang? Are clubs and fange symbols?
0f what? (1)

6. By vhat means 414 Buck get used to the law of club and fang? (2)

T. Why did Buck, who was once an aristocratic dog, submit so easily
to pul  ing the sled? (2)

8. Describe same of the lessons learned by Buck during his first few
days as a sled dog. (2)

9. Did his employers think Buck was an exceptional dog? Why, or
why not? (3)

10. what happened to delay the showdown between Buck and Spitz? (3)
11. How did Buck get back at Spitz? (2)

12. Describe the chase of the snowshoe rabbit. Vhy 1s 1t important
{0 the story? (2)

13, Explain the important reason why Buck was 50 eager to dectroy
Spitz. (2)

1k, what ¥4nd of leader was Buck? Wnen did he prove his ability? (2)

15. (nce Buck has Ysen taken from home and made into a wild work dog,
vhat seems to he the greatest influence cn his outlook toward life? (1

16, What kind of & master does Buck dream sbout by the fire? Where do
you think he comes froem? {2)

17. What dces the sad fats of Dave tell you sbout the way of life
in the Yukon? (1)

18. How would you compare Charles and Hal, Buck's third sei of masters,
with the mail cariers? With Perrault and Francois? (2)

19, Why does Buck shov ;o much contempt for Charles, Hel, and Mercedes? (-

0. Tha suthor seems to treat death {n a matter-of-fact, almost casual
mannor. Why .o you thirk he does this? {1)

21. Does it seem odd that the journey o the three gold hunters (Charles,
Q Hal, and Mercedes) should take place in the epring time as the author

[MC descrites 1t? (2)
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The Call of the Wild
Clcse reading questions continuad -

22, What 1s the biggest difference hetween Buck's life with John
Thornton and that of his other masters? (2)

23, Give several reecsous for Buck's great love for John Thornton. (3)

2k, What wild traits which Buck had learned earlier in hie life aid
he retain? (1)

25, Why do you think this Bock was entitled The Call of the Wild? ()

26. Give in your own words a brief summary of the dangerous epis Xe
in the rapids. What dres it illustrate about Buck? (1)

27. 18 there one vig climax or turning point in Buck's life? Exolain
your enswer. (1)

28. Describe the waye in which the episode of the trip to For:¢ Cabin
was one packed with mystery. (2)

29. Who 1s the "hairy man" who reappears so often in Buck's dreams?
Why does Buck keep on thinking of him? Is the "hairy man" a symbol?
of what? (2-3)

30. Why wes Buck 50 happy to run off intc the woode with the wolft?
Why did he return to John Thornton? (1)

31. The duel with the bull moose is a long and trying one. Why is 1t
important to tha storyr (2)

32. What has happened to Buck at the end of the story? Did you think
tret this would happen 8ll along? FExplain your answer. (2)

ITI. Create language activity for capable students: find exemples of
london's use of gerunds and participles.

A. How does London use "ing" words? (es rnuns and edjectives)
¥hat efiect does this produce? (gives rhythm to lenguage cnd
provides a sense of action)

B. Note where London places edjectives and participles,

"And with the ecoming of the night, brooding and mourning by
the pool, Buck became alive to a stirring of the new 1life
in the forect . . , "

"One wolf, long and lean and gray, sdvenced cautiously . . ."

"Then an old wolf, geunt and battle ccorred, came forward."

IV. Note london's use of repetition. What effect does this producer
(3atensiiiee the mood)
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VI.

"It was the call, the many noted call, sounding more luringly and
compellingly than ever before."

"Death, as a cessation of movement, as & paseing out and away from
the lives of the living, he knew, and he knew John Thornton was
d~ad. It left e great void in him somewhat akin to hunger, but a
voild which ached and ached . ., . at times, and when he paused to
contemplate the carcasses of the Yeehats, he forgot the pain of
it; and at such times he was aware of & great pride in himself,

a pride grester than any he had experienced."

Note how London uses appositives,

"He had killed man, the noblest game of sll,"

"Ore only he saw, a sleek gray feilow, flattened sgainst a gray
head 1limb so that he aeemsd a part of it, a woody excresence upon
the wood itcelf,"

Give composition assignment.

A. Direct stulents to compose sentences in imitation of those
by London.

B. Re-resd the snow shoe rabbit incidert; note the langusge,
especially specific action words: blundered, sped, plowed,

etc, Direct students to write a 'chase" of their own,
imitating London's style.
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ine Call of the Wild

Chapter One

1. tide-water dog
2. booning the find
3. demesne

L, strike

5. progeny

6. sguareheed

7. metamorphosed
8. breek cayuses
9. soliloquized
10. conciliated
11. swarthy

12, spitzbergen
13. possessed

Chapter Four

1. muchers
2. lapsed

Chapter Five

1. callowness

2. clennish

3. inexorsble elimination
nt the superflucus

L. orthodox

5. amenitivs

6. relevant to

T. inmportuned

8. loom

9. innocuously

10. inariicuiate

VOCABULARY

Chapter Two

1. vicarious experiesnce

2. huskies

3. swart

L. wheelsr

S. introspective

6. malignant

T. appensingly

8. ignominiously

9. disconsolate

10. placatingly

11. forbears

12. courier

13. fastidiousness
. malingerer

15. retrogression

16. to leeward

17. cedences

18. divers

19. lep over

Chapter Six

l. {ransient

2. lessoned

3. pererptorily
4, jmperiously
5. grubstaked
6. tendertoot
7. snubbing
8. totem-pole
9. vaunt

10. Mastodon King
11. plethoric

12. quibble

13. conjuration

. babel

Chapter Three

1. dominart primordial
beast

2. pandemonium

3. elavered

L. ain

5. covert

6. eerie

T. aurora borealis

8. articulate travail
of existence

9. insidious

10. wraith

11, ecstasy

12, paradox

13. rampant

1k, wonted

15. inexorable

Chapter Seven

1, rsmshackle
2. flint-lock
3. placer

k. washing-pan
5. salient

6. overture

T. pertinacity

- B, watershed

9. pent

10. equilibrium
11. sequential
12, ptarmigen
13. palmated

14, splay hoofs
15. paroxysms
16. simulated
17. beset

18. palpitent
19. pregnant silence
20. Yeehats

21, sluice boxes




The Big Wave
Adventures for Readers, Book I, p U36,

I. Present background.

Al

B.

Familiarize students with the islands of Japan {the p2ople, the
customs, the geography, etc.) as much as possible,

Review thematic concepts. In this play en act of nature changes the
lives of all the people on the island. What acts of nature might
change the life of someone living in owr own country? (Florida
students should be familiar with hurricanes, tornadoes, etc.)
Discuss tidal waves, their causes, their intensity, etc.

Who 18 Pearl S, Buck? Give some brief background of the author.

See page 1LL4 of fdventures for Recders, Bcok I for a brief sumnary
of the author's 1life, |

1. What is Pearl S. Buck's general background?

She was born in West Vvirginia 'tc missionary parents, bui grew

up in China., After completing her college education at ]
Randolph-Mecon in Virginias, she returned to China, There she

married Dr. John Buck, anagricultural missionary. Mrs. Buck's

deep underetanding of China, its land and people, comes from

her long yeare of living there. She has been living in the

U. 5. since 1935. In 1949 she founded Welcome Home, a non-

profit organization for the care and sdoption of American

born chilidren who lLave Asian ancestry.

2. Whut are scme of the books that show her insight into the
Oriental peoples

a. Adult works

(1) Esst Wind, West Wind

(2) The Good Earth - her moust famous work, winner of the
1952 Pulitzer Frize

(3) Dmperial Women

(h) Dragon Seed
(5} Pavilion of Women

(6) letter from Peking

(7) My Several Worlds - her autoblography, published in 195k

(8) Peony

22
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D.

3.

b. Children's dooks

(1) The Chinese Childrsn Next Door

{2) MWater Buffalo Children

(3) One Bright

(L) The Big Wave
(5) stories for Little Children

Why is her place in American literature unique?

She 18 the first Anerican wouen to win tl.e Nobel Prize in
literature, It was awarded to her in 1938,

Tell students the play will be read first; then, if the class wishes,

the

Play can be performed.

II. Discuss:

Al

Act

ll

Cne

Almost a1l the people are farmers or fishermen. Discuse the
differences between the farmers and the fishormen and how they
feel about each other.

0l1d Gentleman is cdescribed as an aristocrat, but he 1s more than
Just a wealthy person. What does he mean to the community on
the i1sland? Do we have people like 0ld Gentleman in our society?
How do they differ fraom 0ld Gentleman?

Two

In the beginning of Act Two we know that something bed 1s wbout
to happen. What signs tell us this?

Why does Jiya's father refuse to go to safety, but insist that
Jiya go?

Three
How does Kino's family plan to help Jiya?

Why does Jiys want to sleep at the end of Act Three?

. Four

Why does 0l1d Gentlewan come to Kino's House?

What does the father's attitude about 014 Gepntleman's proposition
show about the father?

34
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III.

E.

Act Pive

1. In spite of the danger and 0ld Gentleman's warning, people begin
to rebuild on the beac’ . Vhy?

2. Why 1z it impossible for Kino to understand why Jilya wants Setsu
for his wife?

3., The rishermen had never had windows facing the sea in their houses.
Why did Jiya put in a window facing the sea?

Give written assignments: Students should be required to writ: 150 to
200 words on at least one of these questions.s Situdents should be permitted
to use the text or thelr notes if they wish.

A.

B.

What do you see as the most important probleu the people have to face
in The Big Wave? How well dv they ¢o in coping with it?

In the world the author has created, 1s the situstion believable?
That 1s, does 1t deal with & situation that could heppen? Why
or vwhy not?

Did the people in ti:: play react to thelr situstion in the way that
you thought they would after the first or second act? Did their
reactions swrprise or disappoint you? Explain your answer.

Write another ending for the play. Do not attempt to write dialogue,
Just write as a story anotler possible ending for the play. Then
write an explanation of why you believe the play might end the way
you wrote it.
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1.

O

ERIC

Aruitoxt provided by Eic:

Culminating Questions Related to the There

0f all tue environments studied, which wes the toughest challenge to
man? Why?

Which character did the most effective Job of meeting anil covercoming
his obstacles? Was his conquest described in believable terms?

Some of these selections were about real incidents, some were made up.
Was the conflict between man end neture presented &8 well in both kinds?
Do you think there is any difference in the way the fiction writers
handled their stories? Justify your answers.

These stories covered conflicts between man end nature in a variety of
settings, from frozen Arctic to tropical island., Describe enother
possible locstioa in nature (the desert, under the ses, a volcanic atoll)
and exPplain waat unique challenge it would offer to man. Also explain
what man would have to do to cvercome these ocbstaclas.

Compare end contrast the kinds of enviroament found in eny two of the
selections we have read. (100 - 200 words)

Compare and contrast the reactions of the characters from any two of
the selections we have read.
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Man Against Neture

Suggested Films

Longfellcw, Henry Wadsworth: Twenty minutes, black and white

Nanook of the North, parts 1 and 2: Fifty-five minutes, black and white

Nomads of the North: Twelve minutes, color

North of the Arctic Circle: Twenty minutes, black end white
Ocean Voysge: Thirteen minutes, color -

Pacific Iuland: Eighteen minutes, color

Pushing Eack the Frontiers of Space: Six minutes, black and white

Man in Flight: Thirty minutes, color
Svggested List of Selections for Outside Readirng

Defoe, Dariel. Robinson Crusoe.

George, Jecil, My Side of the Mountain.

London, Jack. White Fang.

Rewlins, M. K. The Yearling.

Rolvaag, O. E. Giants in the Earth.

Verne, Juv..28. 20,000 Leagues Under the Ses.

Mysterious Island.

Wyss, Johann., Swiss Family Robinson.
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THE NOVEL =~ A SEVERTH-GRADE LITERATURE UNIT

OBJECTIVES
I. To understand tha genre of the novel
A. Definition
B. Purpose or art of the novel
C. Form
1. Thene
2. Voice of the narator
3. Setting
a., Description
b+ Effect on characters
c. Cormparisons
d. Use as a transition
L. Character
a. Description
b. Development
¢. Diversity of characters, their natures and motives
5. Plot
a. Coincidence
b. Foreshadovwing
c. Sequence
d. Cause and effect
e. Complicatién and conflict
f.. Climax

8. Conclusion {dencuement)

=N
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II.
II1.
Iv.

V.

6.

Author's use of languege or style
a. Physical symbols
. Imagery
(1) Personification
(2) Simile
(3 ) Metaphor
c. Technical terms used in mountein climbing
d. Foreign vorda
e, Italics
£. Ellipsis {condensed sentences)

g. Dialogue {irony in dislogue and how dialogue
reveals character)

To learn the concept of romantic mode

To learn the techniques of descriptive writing

To learn new vocabulary words from literature

To learn to read imasginative literature through various
reading skills:

A.

To

To

To

To

To

To

To

recall fact
follow sequence
sumnarize
evaluate
interpret
analyze

appreciate

39
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Outline of Unit

I. The Novel - An OQutline for the Teacher
II. Report Topics and Actlvities
111. Writing Assignments

IV. Study and Discussion Questions for Third Man on the Mountain

V. Vocabulary Words by Chapter

VvI. Test on the Novel
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I‘

II1.

IIT.

The MNovel - An Outline for the Teacher

What 1s the novel?

Al

Bl

Definition - a fictitious prose tale of considarsble length,
in vhich characters and actions representing those of a believable
life are portrayed in a plot.

Key Words
1, Fictitious - imagined, invented, or pretended

2, Prose - ordinary language (not poetry)
3. Lergth - about 50,000 words or more

4, Plot - the plan or main story, involving actions in a
setting and characters

5. Believeble - credibility -

Students should be introduced to Coleridge's idea of "the
willing suspension of disbellef,”" The reader first accepts tre
authior's definition of the world he is describing as in Alice
in Wonderland or Twenty Thousand Leagues Under the Sea., Once
in this world, the reader should be able to see whether the
author has lived up to his own detinition. The author must

use appropriate behavior, motivations, thought, apeech, and
plot development for the world he has created.

What 15 the pwpose or art of the novel?

AI

BI

Entertainment - The novel 1s a story and need not contain 2
moral, teach a lesson, or especially give & true picture of
real life. The student pust learn that even in life-1ike
stories, the author 1s deliterately structuring the events
to suit his purpose.

Interpretations of life's truths and its meaning - The writer
may choose to use his novel to demonstrate ideas, to express

beliefs, end to analyze life. The reader should be aware of

the aymbolic and literal levels of meaning. Does the story :
have a double meaning? Does the -.rhor tell the reader exactly i
what he means, or 1is he leaving room for the reader to meke his
ovn guesses and inferences?

What 18 the form of the novel? Students need to recognize the basic
structure of the novel, an elementary introduction to form.

Al

Theme - Whalt 18 the novel agbout?

¥hat 18 the point or the meaning of the novel? What is the
nost elemental statement of the story's main 1dea? (The Third
Man on the Mountain 1s about a boy's struggle for maturity and
the conquest of one of nature's obstecles, a great mountain.)

6 ,.,
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What are the basic “hemes in literature?

Man and God
Man and Nature
Man and Man
Man and Himself

Setting - Where and when did the story take place? How is

the setting presented? What is the local atmosplhiere? How

important is the setting? Could the ctory have teken place
in another setting and 5ti11l be valid?

Characters - Who are the people in the novel? Are their
traits, natures, and motives alike? How are the characters
related to each other? Are the characters too good or too
bad, or are there variations of gray? Are the characters
stereotyped? What is the relationshir Letween descripticn
and chsracter? How does the author reveal character? Is

it through one o: several of the folloving nine basic methods
identified by J. N. Hook in The Teaching of High School
English, (New York: Ronald, 1950), p. 1607

1. Telling what kind of person he is

2. Describing the person, his clothing, and his environment
3, Showing his actions

4, Letting him talk

5., Relating his thoughts

6, Showing how other people talk to him

7. Showing what other people say about him

3. Showing how other people react because of him

9, Showing how he reacts to others

Voice of the narrator - Who is telling the story? How much
does he know? How much does he tell the reeder?

l. Third person omniscient - Is the narrator one who knows
all the thoughts and feelings of his characters but is
not a character in the story?

2, First person participant - Is the narrator telling his
own story?

3. First person observer - Is the narrator an observer or
minor chacacter who tells enother character's story?

L. Third person limited - Does the narrator tell the etory
a8 an external observer who is not a character?

b2
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E. Plot - Whal 1is the action, the story 1line?

d. Coincidence - Although coincidence does occur in real
life, 18 1t used to help the author out of difficulty?
Is 1t used 1llogically? Or does coincidence justify
itself in terms of logical development in the story?

2. TForeshadowing - Does the author give the reader =
"hint" of future events?

3. Sequence - How 18 the action of the story presented?
Does the story move in stresight chronological manner?
Does the author use the technique of flashback to f11l1
the reader in on events that occurred before the story
‘begins?

4, Cause and effecc -~ How do the characters act and react
to each other and events in the story? 1Is the cause
and effect chain given subtly and artistically?

5. Complication and conflict - What problems between the
characters and events build tension? Do the characters
overcome their problems too easily? Are the characters
struggling against one another or their environment?

Or are they struggling within themselves?

6. Climax - At what point do the forces in conflict reach
the highest point? When does the story move to the
point of solution? What is the breaking point:

7. Conclusion (Denouexent) ~ What 1s the final resolution?
What 1s the outcome of the conflict, the solution to
the problemt

8. Style of the author - Teachers should see Bulletin No. 6 G
%ggggagg Arts Guide for Written Composition, pp. 13 - 14,
or a discussiIon of style.
In Third Man on the Mountain, study guide, attention is
given to the following:

What are the physical symbols in the story? Wwhat do
they represent? What does the use of technical terms
do for the authenticity of the novel? How effective is
the author's use of imagery? What figures of speech does
he uge? What effect does the use of foreign worde have
on the story? (Do they give local color?) Why does the
author put some words other than foreign ones, in italics?
(Is it for emphasis?) Why does the author use ellipsis?
What effect does his use of dialogue have? (Does it
help reveal character?) How is irony used in the dialogue?

O
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9, Mode - What is the author's general attitude toward the world, people;
and events? VWhat 1s his outlook on life?

a., Ronantic -~ Does the author present a mystic world of an imaginative
nature where the adventures in a guest lead to the exasltation of
the hero? "The complete form of the romance 1s clearly the suc-
cessful quest, and such a completed form has three main stages:
the stage of the perilous journey and the preliminary minor adven-
tures; the crucial struggle, usually some kind of battle in which
elither the hero or his foe, or both, must die; and the exaltation
of the hero." Northrop Fryes. Anatomy of Criticism: Four Essays.
Princeton: Princeton University Press, 1957, pp. 186-187.

As students read Third Man on the Mountain, they should consider
romentic mode. One suggested test question on the novel centers
around this concept.

b. Comlc - Does the author present human beings ss imperfect but
generally able to cope with life and the foibles of humanity?
Does he see man as ridiculous? FExample: Red Skelton's comedy,

¢, Tragic - Does the suthor see life as leading to death or doom
and the downfall of the individual? Is humanity ennobled by
the struggle with mortality? Example: President Kennedy's deaths

d. IJronic - Does the author view man as the victim of forces he
cannot identify? Does chance rule life? Is there a contrast
between the expected and the actual? Examples:"The Ugly Duckling,”

"King Midas; 'The Goose that Laid the Golden Eggs)''The Fox and the
Stork.,"

e, Satiriec - Does the author meke fun of, ridicule, use humor to
criticize man and society? Examples: Tske-off's, Mad azine,
Cat Ballou, Allen Sherman, political cartoons, Thurber's "Little
Red })?id.‘mg Hood,” "The Scotty Who Knew Too Much" - (Fables of Our
Time ),

Some ;uggested report topics and activities for Third ron on the Mountain:

1. James R. Ullman: Authur and Adventurer

2. The Conquest of Everest

3. Annspurns
4, The art of mountain climbing

2. Plctures and descriptions of gear used in mountair climbing
6. ¥hy men climd mountains

T. The similarity between the actusl clinbing of the Matterhorn
snd the filction account of the Citadel

Lk
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8.
9.
10.

2.

The mountains of Switzerland
The highest mountain in the world

Illustrations of the Citadel, the characters, or tne
village of Kurtal

Writing Assignments
Write a descriptibn of a physical setting. Use Ullman's
book for many exauples. (Teackers may be interested in

Composition: Models and Exercises 7, Harcourt, Brace and

World, Inc., pp. 44-U6)

Write a description of an imsaginary character.

Notice how Ullman has used description to reveal his
characters. Find other examples of authors' descriptions,

(Teachers may be interested in Composition: Models and

Exercises 7, Harcourt, Brace and World, Inc., pp. 73-Th.)
Write a dialogue between two characters you have made up.
(For more advanced students)

Hov do Ullman and other authors use dlalogue to show what
a character is like? In.chapter two, vhat does Ceptain
Winter's dialogue reveal about him, e;en before we see him?

Does the dialogue suit the character and the situation?




STUDY AND DISCUSSION QUESTIONS FOR
TRIRD MAN ON THE MOUNTAIN

Chapter 1

1, Explain the comment in the "Author's Note" that "I have drawn on
fact for the making of fiction." Find out all you can about Jeames
Ramsey Ullman as a mountain <lirber and as & writer of fiction and
nonfiction.

2, How are we givan the setting? What is the locasl atmosphere?

3. Ruwdi Matt shows he is an individual, or different from the others,
in two wgys: by his physical eppearance and by his actions. In
each case, describe how he stands apart. (character)

4., Reread the passege describing the mountmin., What words are the
high point in this deseription? Comment on this figurative use
of lavrusge: "The earth seemed almost to be gathering itself
toge’ ..r. It leaped upward.”

(personification)

6. Explain how Toreshadowing is given In this sentence: "He simply
crossed the junction of the two ice streams, bore left, and
climbed on toward the south ---~ and his destiny."
(foreshadowing)

T. What does Rudi mean by "the voice of the mountain demon"?

8. Nhet part does coincidence play in Chapter I?

2. What kind of feeling do you have at the end of Chapter I?

Do you think the authror planned it this wey? Why?
Chapter 2

1. How much did Rudi learn about Captain Winter before he ever saw
his face? ({what dimlogue reveals)

2. VWhat was Captain Winter's big surprise when he was rescued? »

3. The first part of Chapter 2 gives mainly (a) characterization,
() action, (c) setting, or (a) ideas?

L. In Rudi's attitude toward Captein Winter, does he feel
(a) 1inferior, (b) equal, or (c) superior to him?

5. %hat important tackground information are we givea in the
conversation between Rudi and Captain Winter?

6. Why do you think Winter had respect for Rudi's opinions?
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7. Explain whet Winter meant by "Youth is the time for dreams, boy.
The trick 1s, when you get older, not to forget them."
How does it apply to Winter?

8. What was the reason for Rudi no. wanting Winter to tell about Rudi
saving him?

9. Does Chapter 2 end in excitement or calm? Which ending holds your
interest better, this one or the one after Chapter 1?

“hapter 3
1. Why would Old Teo put blinds on his kitchen wirdows?

2. What does 0l1d Teo mean in this prediction about Rudi:
“You cannot battle the wind.” Thie is what we call figurative
language. Notice other examples of it all through the book
as you read.

3. Find the parsgraphs that are devoted entirely to descriptions of
(a) 014 Teo, (b) Franz Lerner, and (¢} Frau Matt. When the action
stops in this way, does it seem more like the author is talking
to us? (point of view)
4, what different viewpoints about Rudi do his mother, his uncle,
0ld Teo, and Captain Winter have at this time? Did Winter
change Franz's and Frau Matt's opinion any? (viewpoint - attitude)

5. Do you think there is some rerstrained humor in the last sentence
in the chapter? "During the evening he broke only three (dishes)."

Chapter L
1. What is the dream to Rudi? (symbol)

2., How did Winter's gift to Rudi show an understanding of the boy?
(dream)

3. How much do you thirk Frau Matt believed Rudi would be using his
new eguipment only once? What is her coment?

4. Why did Frau Matt not kiss her son goodby?

5. The red shirt of Joseph Matt is cherished by Rudi because it stands
for something. Things valued in this way beccme symwbols. As you
read this book try to decide what the red shirt symbolizes,

6. Why is this chapter called "Trial - - -"?

7. Why did Rudi feel "He “vas a man among men”?




Chapter 5

1, What was the best time of day to climb, and why?

2. Why was 1t a compliment for Franz to let Winter lead?

3. Do you think the author has captured the fsel of the action in
this chapter? What parts seem most life-like to you?

(atmosphere)

4, What do you *hink, at this point, the appeal of mountain
climbing is? Would you enjoy it?

5. ‘hat happened at the For .ress?

6. Considering Rudi's "error," explain how over-confidence can be
as bad aa or worse than lack of confidence. '

T. VWhy is a feelinz of responsibility important in mountain climbing?
Why was Rudi's error so foolish?

8. What would you express es the first rule of mountein climbing?
Think about the last two sentences in this chapter.

Chapter 6

1. Spmetimes in fictior the weather will parallel a character's state
of mind. How 15 rain appropriate for Rudi's mood after coming down
from the Wunderhornt?

2. TFrom the description in this chapter 1list three practical rules of
mountain climbing. {Describe "How to . . .")

3. What 18 the most important lesson Teo taught Rudi? What 1is there
gbout the story of Rudi's father and Edward Stephenson to illustrate
this point?

k. The esuthor has Teo retell the story that was already fam!liar to
Rudj partly because the readers needed to hear it., Do you think
this was a good way to tell us? Did it seem natural to you for
Teo to say, "But I was not dead,” as he does?

5. Hov do climbers "belsay" and "rappel'?

6. VWhat cause did Teo give for Joseph Matt's greatness as a mountain
climber? Was it physical, mental, or emotional?

T. What 1is significant about Teo? What gap does he seem to f111 in
Ridi's life?

8, What hope of Rudi's does he find destroyed by e message someone

gives him?



Chapter T

1. In what impcrtant way are Winter snd Rudi alike?

2. When Franz says he does not believe "that men should set them-
selves against the will of God," why does it upset Frau Matt?

3. How i1s Klaus Wesselhaft a contrast to Rudi? Does Rudi seem like
the kind of person tlat would bring resentment from some of the
local boys his age? Fow?

(contrast of character)

L. wWould you call Rudi the "first thief in Kurtal"?

5. Why did Rudi have to light a mateh at the shrine, do you think?

6. What use did Rudi intend to make of his staff?

Chapter 8

1. When Saxo chided Rudi, why didn't Rudi answer back? Does this show
something about the "new” Rudi? Or do you think Rudi has changed
any since the story began?

{character change)

2. Was 1t good for Rudi to lie to Captain Winter? Why did he?
Do you think Captair Winter believed Rudi?

3. Wiy do you think the ceptain did not send Rudil home? How do you
interpret this: "Something that was half a smile touched his
lips, and he put his hand cn Rudi‘'s shoulder."

4. what 1s meant by "His lie seemed to £111 the room"?

(figurative language)

5. Pick out exsmples of language used effectively. Notice these:
"The snow churned up by their feet hung in the windless air
like a shroud of crystal . . . the vast ridge of the Citadel
seemed to swim in stillness egainst the gleaming sky . . . And
that was all there was in the world. The snow, the gliding,
the stillness . . . & wave so0 huge that it seemed the whole
rountain-eide had peeled off in foaming whiteness and was des-
cending . . . the white thundering fury of the Citadel bore him
on and on, down and down . . ."

(simile, personification)
6. Do you think this 1s an interesting or effective way to end a

O
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chapter? Why?
(cause and effect)
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Chapter 9

1.

What does the scene in Edelweiss Tavern reveal azbout the Kurtal
guides? Are they scared, superstitious, and doubtful? Or do
you think they are basically levelheeded, and therefore, ceareful?

Why is there tension between the village of Kurtal and Broli?
(comparison)

Why does Teo defend Rudi as the only true mountaineer in Kurtal?
Is it because of the things Rudi has acccmplished or because of
what is inside his mind end heart?

The guides from Xurtel plan to do three things: (1) bring Rudi
down, (2) talk Winter out of his plans to climb, and (3) pull
Saxo down by force. Which of these actions do they have the
least right to do?

When Winter makes his last comnent at the end of the chapter,
what do you think he expects tc happen?
(sequence; cause and effect)

Chapter 10

1.

T

What wes the danger in trying to dig out of an avalanche? How
d1id Rudi succeed in caming back up to the surfece?

Why was climbing a snow end ice covered slope dangurous to do in
the afternoon sun?

Why 414 Captain Winter not argue with Saxo's clirbing suggestions?
What sort of temperament does Captain Winter have?

What kind of ideas does the Captain use to try to convinee Saxo tc
coopevate with the Kurtalers?

Captain Winter sccused people from both villages of "stupid
provincial” notions, superstitions, old taboos, and old-fashioned
traditions. Is he right? How? 1Is there still this type of
ignorant, special-group notions that cause friction and the sane
kind of roncooperation these Broli end Xurtaler villagers had?
{Judgment )

Explain: "Let's go after this mountain the strongest way . . .
Simply &8s human beings working together. The Citadel ip too
great for anything else. Too important . . ." Can you think

of some local, state, national, or world problems today that are
too great, too important for the people involved not to try to
cooperate? How does democracy make it easier for people to reach
agreements? Why 1s it stlll hard for people to sgree?

{Judgment )

Did Captain Winter send Rudi back Just to get his uncle Pranz?

Do you think he reelized the boy might be getting himself in
trowble? Of course, there 18 no way to xi:ovw what Captain Winter's
rotives are, but readers can guess.

(motives)
5%
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T™wo things challenged Rudi at one time--one was zbove him, the
other one below him., Explain how this was so.

9., Did Rudi's decision to go left, up the mountasin, surprise ynu
at the time? What would you have done, do you think?
(cause and effect)

Chapter 11

1. Was Rudi right to climdb alone? Why? What were his motives or
the reasons he felt he had to climb to the Foriress? Can you
think of other things people yearn to do that are similar to
Rudi's desire to climb the Citadel? Are these thought of as
symbols? What do they represent?
{symbol-Citadel)

2, What was the "shadow" on the mountain?

3. How high is Mt. Citadel?

L, what were the worst feelings Rudj had as he climbed by hinself?
How did he overcome them?

5. Explain: "A shout would have been a blasphemy in that high secret
place to which he had come at last."

6. What is the "key" to the mountain?

7. ¥What was the most important thing Rudi discovered sbout the ridge?

8. The action in this chapter brings us to the highest climax of
events so far. Pick out one paragraph or one sentence that you
feel is the real c¢limax.

9. What kinds of feelinge come when the ghadow returns? Of what
is the shajow suggestive or symbvolic?

10. Note the gquick chenge from feelings of joy to feelings of fear.
Does this veriety or contrast mske reeding fictiun more interesting?
(contrasting moods) )

Chapter 12
1. Why did Ruwdi epend the night on the mountain?
2. What happened to Teo long ago when he started down from the Fortress?
3, How do Rudi's thoughts of home and the world below make him feel?
L. wrat 1s "the terrible knowledge" that Rudi realizer ebout the cave?
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5. What 15 the "rower of silence" that came over Rudl as he huddled
in 4he cave waiting for morning?

6. wWnat is Rudi's vision? What happens to his fear when he calls,
"Father - Father"?

7. Explain: "He prayed. Then he slert. In his father's shirt;
in his father's cave; on his father's mountain.”" Is he alone?

Chapter 13

1. Why are the Kurtal men really so engry? Are they influenced by
a loss ot pride, or of superstitions?

2. For the second time, who steps forward for Ludi? Why does he
believe in Rudi? Why does he say, "He's a born mountaineer"?

3. In what way is Rudi stronger than the Kurtel guides and some of
the otherst Is he right in standing up for his individual beliefs?

4. The Kurtal guldes were interested in hearing Rudi tell them there
were no spirits or demons on the mountain. Why?

S. What clashes of value between the Kurtalers and the men from Broli
cause & near-fight over the climbing of the Citadel? Explain how
"the Englishman's appeal struggled with the pride and prejudices
of generations."

6. Is it really sny surprise to you that Rudi is chosen to go on
the great climb?

Chapter 1k

1. Who were the five men who stayed behind? What impression have you
been given atiout each of them (except Teo, already discussed)?

2. What resolve did Rudi make, in gratitude to Tzo and Winter? What
kind of Rudi is c¢limbing the mountain now?

J. What last minute advice did Teo give yiss

Lk, what tells you that Captain Winter, also, understands the boy?

S. What is the job of leader on the rope?

6. what 1s diplomacy? Does Caplain Winter have it? Where is this
shown?

T. Does Saxo seem like a believable peraon Jr does his bad personality

seem too exeggerated to be real? (Can you ever remermber a8 time when
you vere on his side?
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8. V¥net feelings does Rudi's yodel express?

9. With what kind of atmosphere does this chapter end?

Chapter 15

1. %hat is keeping these men going? Why doesn't Winter quit? Are
"the four thinking orf themselves more a&s individuals or as a
group?

2. Wtat has happened to all the arguing es they try to climb the
needle?

3. Explain how theae are importent in mountain climbing: (&) planning
ahead, (b) trial and error, and (c) team work.

4, Explain why Rudi says of Captain Winter, "Of all of us he most
deserves to make it." When the Englishman insists on being first
to try to pass the needle, how does this reinforce what Rudi has
expressed?

5. FExplain the "second key to the Citadel."
6. What was the greatest battle Rudi fought in the needle?

7. This chapter brings us to e second climax to the story. Do you
expect on even greater one? What comment can you make on the
structure of the novel so fer?

8. A very important part of reading & book is imegining or sensing
the action. 15 it easy to visuslize the events in this chapter?
What passages give especially good realistic description? Perhaps
ycu would enjoy sketching a picture you vicualized as you read <his
chapter.

Chapter 16

1. Explain how Captain Winter was "defeated by the very intensity of
his effort."

2. Explsin the conflict between the climbers’code (which Saxo valued
rore), and the guides' code (which Franz valued more). Do you
feel the situation calls for msking an exception to the "first
and great commanpdment” for a guide? What would you have done?

3. Were you swrprised at Rudi's decision? How does it show he was
not Just "his father's san" but also an individual with his own
personality, ideas, and drives? Are his reasons 4ifferent fiom Saxo's?

Chapter 17

1. Reread the first pavragraph. Do y~u like this account of the
rising sun? How 1s 1t used as a transition to get us into a

]: KC different setting? 5 8




Herr Hempel says, "The men from Broli. He has delayed them.”
what would men from Broli be saying? Do you admuire their
loyalty, or disapprove of 1it?

What change has come over Frau Matt? Do you think this would
likely have happened in real life?

Explain Franz's motives for climbing. How 1s he like Saxo?
What chanze ceme over Captaln Winter during his rest?

With what atmosphere does this chapter end? Does it seem
like a stopping place? How 1s our interest held?

Chapter 18

1.

2'

Sexo's nasty reception of Rudi and his rejection of Rudi as a
partner sre immediately followed by his accidental fall. 1Is
this planned so the reader will feel that Justice is being done
to Sexo? When do we regain some vrespect for Saxo?

What occurrences hely to give us a noble picture of Rudi? Do
you react more with disappointment, satisfaction, or a mixture
of both when yeoul read of Rudi's decisions?

Bow is trial and error again an important iechnique of mountain
climbing?

Explain the significance of the phrases in italics -- "His
father's son” and "Only if he did not call.” Why does this
author put some groups of words in italics?

Explain Rudi's last corment in this chapter, "We are guides
of Kurtal, and we got our Herr to the top," Being told there
is irony in this statement, could you then Zuess what is
meant by irony?

Cen you now explain the time sequence of events in the last two
chapters?

Chapter 19

O

ERIC

Aruitoxt provided by Eic:

1.

“any times in the story, a particular kind of clinmber 1s called
a "bundle of firewood."” Also we are told "the rope was life
{tself.”" Both of these expressions are called metaphors. Can
you explain how a metaphor works? Have you noticed other
exauples of language you could call metaphors?

What was "the hand" thut pulled him on and to the platform?
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10.

11,

12.

13.

Notice this writing, especially how it 1is punctusted:
{condensed sentence or ellipsis).

Ridge. Snowslope. Glacier
Sunlight. Dusk, Dark.
Then the hut. Lights and voices. And sleep-sleep-sleep.

Are these condensed sentences? Why does the author write them this
way? Does it express to us, or help us to imagine, how Fudi is
reeling? Do you think it is the meaning or sense of the words, or
the feeling of the words, that is more important for us to get
here? Can you comnent cn how language is used to commumnicate

exr 2rience?

What final jmpression dc you have of Saxo?

Explain why Captain Winter says, "It ic Rudi's mountain,” =2nd to
Rudi, concerning the 1ed shirt on the staff, "You pubt it threre.
You and your father."

What do you think is the greatest climsx of the story? Pick out
the sentence, realizing, of course, that various rezaders will
disagree.

Looking back, what do you feel was Rudi's greatest struggle? Was
it a physical victory over the mountain, or a moral, mental,
spiritual victory over himself? Notice that we are not actually
taken to the swmit with Franz and Winter. Is this to put more
eitphasis on the congquering of an inward mountain rather than of
the Citadel?

Yhen this story was firet published it was called Banner in the Sky.
Which title do you like better? Why? Do you think Third Man on the
Mountain refers to something that has happened c¢r will happen to
Rudi in the future?

Do you think it would have been & better story if Rudi had made it
all the way to the top? Considering that h= did not, of what do
you think the 'banner in the sky" is a symbol”

Reread the last parsgraph, which is in italics. We are told that
the story is of how Rudi grew fram a boy to a man. Vhat are scme
changes Rudi made as he was maturing?

If, as the last paregraph impl’es, the main point of the boolk is
this struggle for maturity, do you think the ending of the story
fits this and accomplishes the author's purpose?

Look back at Rudi's last comments. What does the boy's change in
attitude about the "dirty dishes' and work in general suggest to
you about how he will act in the futurc? Do you think he has
matvred?

n

What changes are necessary for one to grow "from & boy to & man'"?
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1L,

15.

16.

What part Jo superstition, Jealousy, pride, fear, end love nlay
in this book? Do you think these things play the same role in
real life?

Referring to your experience with this book, write (or prerare
to discurs) what truth there is in these sayings:

a. "LDiscretion 1s the better part of valor." (Look up words.)
b. '"Bravery ccmes from tne glands, courage from the mind."

If a novel should at least do these things: (1) entertain,
and (2) scmmmnicate meaningful experience, hew good a novel is
Third Man on the Mountain?

61
56



O

ERIC

SR A ruirext provided by eRic

Chapter COne

1. egilely
2. crevice
3. glaciers

4, precipices

5. termine. moreine
6. col

T. traversing

8. incredibly

9. crevesse

Chanter Five

1. ascent

2. obliquely

3. buttress

. cleft
cornice
preeminent
intricate
angled

. bendulum

10. contemptuous

Chapter Nine
1. patronized

2. excursions
3. defience

Chapter Thirteen

1. connived
2. uncomprehendingly

Third Man on the Mountaiun

VOCABULARY

Chapter Two

1, prone

2. apprentice
3. porier
Chapter Six
1. ummit

2, projection
3. belay

4. chamois

5. atoned

6. exultantly

Chapter Ten

1. provincial
2. tabeas
3. bivousac

Chapter Fourteen

1. obstecles
2. tributary

Chap=zer Three

1. soaring
2. deliberate
3. proprietor
4. wrenched

Chapter Seven

1. shoats
2. rewter

3. cheese fondue

4, embroidery
5. rebuff
6. shrine

Chapter Elevern

1. seracs

2. creg

3. gradient

4, gully

5. blaspherryy

» Impregnadble
. zenith

« surmount.

. remote

O Co=1 N

Chapter Fifteen

1. formidable
2. paroxysms

Chapter Four

1. knapsack
2. decipherable
3. teunting

4, haft

5. maze

&. unencumbered

Chapter Eight

1. motes

2. ramparts

3. chasm

L, marshal

5. decrepit

6. reconnoiter
T. icefall

d. apex

9, 1labyrinth
10. pinnacles

Chepter Twelve

1. eddies
2., abyss
3. gaunt

Chepter Sixteen

1. wretchedly
2, tantalizing
3. threshold

3. obliterated 3. unrelenting
4. chockstone L, levering

5. lamnergeier 5. cornice

6. forbidding 6. marmot

T. desultorily 7. convulsively

Chapter Seventeen Chapter Eighteen Chapter Nineteen

1. muted 1. pinioned 1. verge
2. priority 2, precariously 2, fdeapalringly
3. reverberated 3. contrived

4, turmoil
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Foreign Words

auslander
Grus Gott
alpenstock
Lausbube
dummeresel
Herr
bergschrund
Ja
gendarmcs
lumpen



Suggested Test Topics

Pari I. Sequence of events - Arrange the following into the order in which
they occurred.

Al

B,

c.

D,

E.

F.

H.

I,

J.

Rudi, lowered down %he mountain like & bundle of firewocod
vecawse of his mistaeke, risks the lives of the others.

Alone, Rudil spends the night on the mowrtain in the cave,
where his father and Sir Edward Stephenson had died,

Instead of revurning to the villuge as Captain Winter had
requested, Rudi turns left, climbing vp to the Fortress,
the "key"' to the upper mountsain.

Fudi, truant from his job, climbs up into the mounteins to
look at the Citadel,

Frau Matt sllows Rudi to accoopany Captain Winter's party
as o porter just - "this time - this once.’

Rudi climbs through the ser>nd "key" to the Citadel, the
ncedlets eye.

After the quarrel between Frany and Saxo ends, Capluin Winter
wants four including Rudi, not three, to go on the clinmb.,

Rudi lies so that Winter will allow him to accompany the perty
on the climb to the Citadel.

The climbers, upon Winter's decision, tske Rudi's route, which
turns left, leeding up to the Fortress.

hudi saves Ceptain Winter from freezing to death inside the
crevasse,

Part II. Character description - Match the name with the description.

Frau latt Emil Saxo Rudi Matt Teo Frenz lerner
Captain Winter Klaus Wesselhoft
A+ He hated his complexion and coloring. In the summer he

B.

ERIC

Aruitoxt provided by Eic:

exposed his face for hours to the burning sun. His hair was
blomd. His eyes were light., His mother cailed thern hazeil.

He was an Englishman of thirty, very t£ll and thin, asrd

his face, tvo, was thin, with a big hawklike nose and a
strong Jutting chin., He was the foremost mountain clirber
of his day, and during the past ten years had made more first
ascents of greal petks than any other man alive.



C. He wae not really co old, nnt more than perhapes fifty-five.
But his brown skin was wrinkled, his hair almost white, his
eyes pale and watery behind creggy brows. And also, he was
e cripple.

D. He was a big man, not tall, but broad and stoutly built.
Everything about him was slow: his gait, his gestures,
his speech. Slow and deliberate. Slow and powerful. He
was dressed in rough guide's clothing.

E. She 42d been one of the beauties of Kurtal, and though the
years of widowhood had faded her, she was still, in her
late thirties, an attractive, almost a pretty, woman. She
had the same fine features aid light complexicn as her son.

F. This man was from Broli. He did not want to have to pull
some young dishwasher six thousend feet to the top of the
Citadel.

G. He was elghteen aud an apprentice guide. He was big and
streng and loudmouthed, and he made a favorite sport of
taunting Rudi by celling him "fngelin face."

Part III. Vocabulary (according to teecher's choice teking into account
the students' ability)

Part 1V. Esegay topics
A. Wnat ioec the Citadel mean to Rudi?
B. Describe the importance of these symbouls to the story:

l. The red shirt

2. The shadow

3. The dream

L, The banner in the sky

C. Describe the two "keys" to the Citadel.

D. Compare and contrast the codes of the guide and the clirmber,
Use Franz ar. Saxo as examples.

E. How 1s Rudl sn individual?

F. What changes towaerd growing up does Rudi rr.a.ke during the events
of the story?

G. What is the 2limsx of a story?
Where i{s the clirax of this one?

H. Considering Rudi's age and his experience with mountein climbing,
are his attainments above those that the aversage person might
accomplish?

Explain yocur answer.
Q
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FRONTTER SPIRIT-AN E"GHTR-GRADE THEMATIC LITERATURE UNIT

Introduction to Unit

The early settlers of America broughnt with them snd ermployed in their

daily lives the trediticns of European civilization.

In a sense, ii could

be sald that their traditions were extensions of Furopean culture.

The predominant theme in early American writlings was Puritanism.

Although Puritanism is reflective of the pioneer spirit, it had its roots

in European soil.

tragition.

As America moved westward it began to develop its own

1o carve a home and & livelihood nut of 2 wilderness and to

subdue untamed forces of nature tax & man's couiage, his dreams, nis

fortitude, ang his stamine of spirit.

The sterk drams of western develop-

ment, which gave us art forms that ar: indigenous to America, was documented

in the stories, folktales, legends, tall tales, short stories, and westerns --

that were told of the hero-type who conquered the wilderness.

Imsginetive

literature reflects the western way of life in a continuum ranging from the

fantastic to the actusl.

continuum designed to represent this variety,

An ettempt is nade to present materiasls in a sequence of gradusated

reading difficulty, beginning vith the simple and advancing to the more

__ _HISTORY. _ _

This unit has bteen organized along su... a literary

complex.

(8 — -
- - Tom e
E - LITERATURE T - L
g Tall Legendary Probable Realistic Non- fiction
m Tales Heroes Short Story Novel
[23
A Pecos Bill Jesse Janes "The Celebrated Shane Oregon Trail
Mike Fink Davy Crockett Jumping Frog of Track of the Cat "Death Valley
Paul Bunyan Daniel Boone Calaveras County" | Ox-bow Incident Days"
Jim Bowie "The Bride Comes My Antonia True Stories
Ki% Carson to Yellow Sky" of Ploneers
"The Juck of Roar- '——
ing Camp”
Q
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S

C

UNIT - FRONTIER SPIRIV

GENERAL OBJECTIVES:

1.

2.

SPECIFIC

94

10.
n.

12.

To realize that the history of the frontier is reflected in literature
To see that literature reflects the piloneer spirit in a continuum
ranging from the fantastic to the actual

OBJECTIVES:

To grasp the importance of point of view in litersture

To formilate a more realistic concept of the west as opposel to the
popular concept represented by mass wedia

To see that tall tales, even though fantastic, typify and represent
chararteristics and customs of many pioneers

To reach logical conclusions by comparing and contrasting two or
three accounts in literature of a real person or an actual event

To understand t.ie characteristics of the western hero

To recognize the characteristics of the tall tale, the short story,
the novel, and tke poem

To 1llustrate from the selections read some technigues used by the
suthor to develop characterization

To determine i the ending of a work is in logical agreement with
the traits of a character and the events of a plot

To begin to differentiate between good and bad westerns by comparing
the stereotyped character plot with those that are better developed

To identify mood in a poenm
To discover the central theme of the poeme and prose selections

To rc:ognize the frontier spirit in America today as exemplified in
the explorations of -.uter spece and the sea

6b
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Point of View: A

Lesson 1

The object of this lesson is to compare different ways peopls see the
same thing. To do this {1) the teamcher must provide a pre-planned incident
for the stuients to observe. (2) After the incident has been presented,
each student should write what he saw. Undoubtedly, students will give
varying eccounts of what happensd. ({3) Then the students should be able
to generalize that "people interpret the same event and relate what {hey
see in different manners." Everyone looks upon the world from a unique
position: his owm. No one person can lay ¢lsim to the assertiecn that his

is tke real version and all others are false.

The following suggestions might be of help t¢ the teacher in planning the

incident to be presented for student observation.

1. A fight between two students over a pencil

2. An argument between two temchers over & point in & lesson, a book, or

what to do with a problem child

3. An argument betwoen a teacher and & student over the student's excessive

tardiness

L, A displsy of materials on the teacher's deek (The student descrives only

what he can see fyom hiz desk.)

Note: Keep the student papers until the end of the uait for enother

activity.
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Point of View: B

Lesson 2
Chjectives:
The student should Le able:
1, To define point of view.
2. To know thte function of point of view in literature,

Show the f£iln The Eyes of the Beholder. *

This film showa several characters in a situation and now each
character analyzes the same events and other characters involved.

Ruestions for discussicn

1. Vvhen we gaw the incident through the point of view of the waltress,
what 314 1t reveal?

2. When we Baw the incident throvgh th~ pcint of view of the taxi
driver, whet did it reveal?

3. What 1s point of view?

4. wWhat is the function of point of view in literature? Why should you
know from whose point of view a story is told?

Assignment

Write a two paragraph composition in which you relate one in¢ident

from two different points of view. You might write about a boy and his

father when they discnss the purchasing of a motor scooter or car for the

teenager or about & girl and her mothsr trying to decide whether or not to

buy her a new dress for the prom.

#Note to the teacher: If {Le film is not available, refer to "The Blind Men
and the Elephsat" i+ John Godfrey Saxe in Adventures

for Readers, Book I, p. 496 to 1llustrate different

roints of view.
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THE WESTERN FRONTIER

lesson 3

Objectives:
The stuadent should be able:

1. To define the word frontier.

2, To realize that most popular impressions of the western frontier
are based upon T.V. and movies - impressions which are not always
historically accurate,

Procedures:

1. Have students write a definition for the word frontier. Then
relste it to western frontier.

2. Have different students volunteer to read thelr definitions.

3. Draw out froam the students their concopis and impressions of the
western frontier according to the movies, television, or pecrle
vhose ancestors contributed to the settlement of the West. A
discussion of the aunthenticity of most westerns mighi be appro-
priete at this time.

L, After a dilscussion of the definition:, have a etudent write on th»
boaxd a definition thet would encompass the major poinis presented
in the class discussicn. All students should then write this
definition in ‘heir nctebooks. 7

5. Have a student look for frontier in a dictionsry. A comfgxison ot
definitions can be made at this time.

Keep the students' definitione and the class definition for a
comparison at the end of the unit.

6. Ask this question: From what we have discussed in the papt three days,
do you suppose that men who recorded the historic events agreed on
what occurred and presented their material of our western frontier

in the same manner?
6L
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TALL TALES AND LEGERDS
lespon b

In the game manner that owo people sec the same thing differently,
historic events are recorded ond distorted accorling to the cbserver's
point of view and form ol writirg. Since history is reflected in the
literature of the cime, it seems that our frontier literature would
represent history renging from the less realistic manner of the tall tales
to the factusl account of some diaries.

Many of the stories, teles, ani legends that have come down to us
irom the western frontier are based on historical events and the actual
deeds of men; but ther~ are also tall tales that are based upon specific
incidents that never occurred and upon particular characters thet never
existed. In spite of this, these tall tales; in an exaggerated form,

typify and represent characteristics of many pioncers. One of Lhese tall
tales is about a cowboy nsmed Pecos Bill. (The “eacher may use any legend
i or folk *ale.)
Objectives:
The student should be able:
1. To identify the humnvrovs elements of the tall tale: exaggeration
and diaject for authenticity.

2. To ™ind characteristics of the nioneear and his life &8s represented

by the legendary character and his actions.
3. To support his opinion by referring to exanpies in the tale,
k. To be aware of the fact that exaggeration, although humorous,
depicts reality, but that it also distorts the facts.
Procedures:

1, Read the tall tale sbout Pecos Bill. Adventures for Readers, Book II,

(Taureate Edition) p. 290.

2. Discuss the following questions:

70
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3.

Q.

Do you like cr dislike this tale? why?

What made 1t humorous? {exeggerations and dialect)

Give examples of the things that made the tale hwnrorous.

How does & story become exeggerated? Activity: Tell o simple
anecdote to one student, who retells it to another student, and
50 on witil each member of the class has heard the story. et
last student tell story to class. [et first student compare the
story as he heard it. Point out that discrepancies ray be the
beginning of exeggeratiuns.

Relate in an exsggarated manner an experience which actually
happened to you.

How do Pecos Bill's inveantions show that he vas a product of a
real cowboy's dreams and imeginings? Why do you suppose the
cowboys told these stories?

In thei~ reason for moving west, how did Pecos Bill's parents

11lustrate one chaiacteristic of many pioneers?

¥hy do folk tales asppeal to people? (a) The character i 2presents

came tralt of the people of the dey. (b) The tale exasggerates

reality.,

Write a short paragraph about the kind of man Fezor i1l might have

been in reality, Be sble to prove your yoint by referring to scme

exeggerated incident in the tale.
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TALL TALE ERJOYMENT

Lesson 5

It 1s suggested that one period be devoted to listening to tall tale
records or the raading of tall tales in the library or classroom, Perhaps
rart of a period could be devoted to 1istening to a tall tale recoxd, another
part for the reading of tall tales, and a few minutes for students to summarize
the tall tales read.

A suggeeted record ie "Paul 3unyan and Other Tall Tales of America" by
niverside Wonderland ----1LP----1kik,
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WRITING A TALL TALE
lesson 6
Objectives:
1. fThe student should know thevcharacteristics of & tall tale.
2. 'The student should be abie to write a tall tale.
Irocedures:
1. Review the characteristics of a tall tale from nrevious lesscns.

2. Have the students write a 1all tale and illustrate it 1P desired.
Suggestions for tull tnles:

8, Some person seems to be peculiar.

P. An old housz that has historic significance now stande empty.

¢, Pecos Bill invites you to spend yowr swmmer vacation on his raach.
You eccep*. V¥hat haprena?

d. Yaul Bunyan tekes a trip to New York Caity, where ais grect
strengih cmazes the citizms,

€. A stearmshir reporis an eucounter with a great sesn serpent off
the Atlentic Cozst. You are a member Jf a psrty that sets out
to captur> snd kill tre monster,

£+ A modern Rip Van Winkle goes to sleep vow and wakes up in the
year 2000. Whav changes doees ne¢ £ind? What trouble does he
have in adjusting himself to a nev condition?

7
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REAL MAN OR LEGEND

Lesson T

Moving to a sligntly more realistic plane, we come to characters who
actually lived and performed certain deeds; but due to the exeggerated humor
of the frontiersmen, both the character and tha deeds were blown out of
proportion so that it is difficult to determine what the person was actuaslly
like ard viat he really did. In most instances, it was the legerdary
charactei and his deeds rather than the real man and the events of his 1ife
which were remembered. Outstanding among these real though lengendary men
vare Johnny Appleseed, Billy the Kid, Kit Carson, wild Bill Eickok, Wyatt
Earp, Jesse Janes, Lavy Crocket:c, and Daniel Boomue.
Objectives:

Tne student should be able:

1. To differentiate between fact and fiction.

2. To reach concluaions by coparing and ~ontrasting.

3. To realize that there is good and vad in all. people.

.. To understand the characteristics of the western hero.
Progedures:

1. Give students coples of "Jesce James" by Stephen Vincent Benet from

A Book of Americans end "Ballad of Jesse James."

2. Have stucents list the characteristics of Jesse James which tbhe poens
have in comron. Do you suppose thesrn are true? Are the other
characteristics .alse? Do these poets heve the same point of view?
Poiat out western heroic quatities.

a, The hero has great accuracy with any weapon.
b. lis bravery and courage are conspicuous.

c. His attitude to all women is courteous.

)
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Lesson 7 - continued

3-
4,

d. He robs only the rich and aids the poor.

e. If he dles, his death is the result of betrayal or treachery.
f. Hip death is rarely a conclusive death, since he keeps on

appearing in other places for many years.

What d4d Jesse do that was bsd? What did Jease do thot was good?
Would you smy that theré is good and bad in all people? Give an
example, What do you think sbout yourself?

Read a nonfiction acrount of Jesse James' 1life from Feinbow Books of

American Folk Tales and Legends by Marie Ieach. Stufents are to

listen for discrepancies in poetic accounts of James' 1ife,

REFFRENCE WORK

Lesson 8

Objectives:

1., The student should see the importance of hauving more than one
reference for & topic.

2. The studen: should be able to use the library reference materisls
with skill.

3. The student should be able to wirite a bibliography.

Procedures:

1. Have studeumts select in class a legemdary character. {Johnny
Appleseed, Billy the Kid, Kit Carson, Jesse Jemes)

2, Remind each student to use two other sources to f£ind out the facts
about his character.

3. Give the examples of the form of & bilbliogreply, snd have the students
use that foru.

4. Reserve a library period for resesrch and writing.




Lesson 9
"The Celebrated Jumping Frog of Calsveras County'

The teacher should introduce this as a yarn that could have happened.
"The yarn 1s really meant to be told orally rather than written. It may be
spun out at great length and wander about as mich as 3t pleases, arriving
novwhare in particular. It is told gravely, as if the teller did not even
dimly suspect that there wss anything funny about it. The rambling, dis-
Jointed yarn often finishes with a nub, polI.at, or snagper which catches the
reader off grard.'# It 1s thie serious manner which makes it seem authentic.
(Other Mark Twain or Bret Rarte stories can be substituted ror the story.)
Ob.jectives:

1. The student should bz avle to 1list the characteristics of the jyarn.
? 2. The student should be able to define local cclor ard give examples
% of {ts elements.
i

Procedures:

g l. 3Read the yarn to the class as the students read it silently. A
recording "The Best of Mark Twain" by Marvin Miller, Literary
Records 1LP LRCEOB could be use’ if the teacier desires.

2. Discuse the following questions:

a. What coutributed to the humor of the story? {character, dirlcct,

unexpected ending) Give exemples of dielect and characteristics
of the charscters in the story t{o show what you thought was

humorout:.

b. Did this story ectually happen? Could it happen? What in the
story lends to its authenticity? (character, dialect, and explan-
ation at the beginning of the yarn)

* Nieman and O'Taly, Adventures for Readers. Book II. (Laureate Xdition)
Harcourt, Brace and World, Imnc., 1963. p. 225.
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c. Wnat is local color? The teacher should give the student the
term in reference to the elements that lend authenticity to the
Yarn.

Refer to: Simpson's The Local Colorists.

d. 1P there is enough interest in the yarn, students could act it

out as though they were stariing around the tavern stove.
FREE RFADING

Zesson 10

It is suggested that at least part of one perlod a week be devoted
to free resding. At this time the studeints should read and/or listen to
Mark Twain end Breﬁ Harte stories. Perhaps the students can begin reading

Shane, by Jock Schaefer.
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Lesson 11
"Ths Bride Comes to Yellow Sky' - Stephen Crane
" The teacher should present this story as a more realistic ehort story and
as a preliminary work for the stvvdy of the novel Shene. Conzequently, the
elements of the short story studied in the eeventh grade should be reviewed
at this time, and emphasis should be given to the study of characters in the
story. Any other western story can be used if this particular story is not

availeble. ‘The Iast Bullet and Other l'estern Stories by Lon Tinkle and

Norman Ainsworth is a good source for short stories,
Objectives:

1. The student should know the elements of a short story.

2. The student should be able to enalyze and criticize to determine if
the ending of the story 1s in logical agreement with the traits of
the chexracter and the events of the plot.

3. The student should be ghle to give examples of an author's means of
rnaracterization.

Procedures:

1. Read the story together in clees and stop when Potter and Scratchy
meet face to faca. Ask sormeone to surmarize the plot up to this point,

2. Discuss these questions:

a. When doea this story take place? What does the town look like?
b. V¥hat are the people of the town like?
c. What kind of a person do you think Scretchy was? Why?
d. What kind ¢f a person do you think Fotter was? Why?
(For ¢ and & give proof of their characteristics by
referring To what the characters say and do, what
others say about them, etc.)

3. Have the students write how they think the story should end. Remind

them to keep in mind the traits of these characters and what happened

prior to their meeting.
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lesson 11 - continued

O
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L.

Ask for volunteers to read their endings and exrluin them.

Ne<t reed ihe rest of the story.

I"wve st dern.s Iis -uss the followin.: knowing these {0 <l .racters
and vhat they } iv: done, do you think the author's ending wes
logical? Way or why not?

Have students sumarize the story and review the ¢lements L& the
plot--beginning, conflict, climax, conclusior.

Note: A. M, Tibbe*t's article in The Erglish Journal of

April 1965, will be of great help to the teacher
in presenting this story.

Th
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Lessons 12, 13, 1L
SHARE
The choice of Shene wee made on the basis that it reflected a comprehensive
viev of many typical features of the frontier. In fact, Margaret Rysn in

Terching the Novel in Paperback states: '"Schaefer has fashioned a historically

accurate tale, sound in character and distinctive in style." Another novel

that can be read at this level is Walter Vam Tilburg Clark's The Track of the

Cat, & good venlcle for use in teaching ailegory.

Tae reading and studying of the novel can be conducted in several weys.
The nevel can be read as an outside reading assigrnment made several weeks
in advance with classroom time devoted solely to discussion of the novel.
Another posaibility is t0 read it in claes with pauses for students' comments
or reactiona, Having groups of students reed the novel is another method
which allows for pupils'interaction, interpretation, and clarification of
questions or issucs on plot, charsu:terization, mnd theme, It is suggested
that studeats first read the novel to enjoy it as a stury. Perhsps a
combination of these methods can be employed in the classroom. The teacher
rmist make the decision according to his students' abilities and interests.

Upon nampleting the reading of Sheme, ihe teacher should devote a few
nminutes for student comments, resstiori, and questions. The following guide
is decigned tc help the students review for discussions which will incresse their

enjoyment of Shane as a novel
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Questicons for Discussion

These guestions should be distributed to the stuient bhefore he begins
reaiing the novel as a guide for group or class dlscussion and not recessarily
as written assignments after each chapter.

Chapier 1
1. What character in the book is telling the story? How 1s this going
to affect the deseription of the action and the theme of thz novel?
Does the story gain from being old from the point of view of a boy?
2. What is the setting of the story {time and place)? What does the
Starrett farm lock like?

3. What kxind of percon 1s Shane? Is he good, bad, or both? Pick out

rhrases and sentences which convey the mystery concerning him.

4, What was the problem between the cattlemen and the farmerc? 1In the

conflict in th? novel which party do you think was legally right?
Why?

5. What is raant ty:

"It was the easiness ¢f & coiled spring trap set.” {p. 2} “A man

who watches what's going on eround him will meke his merk.” (p. 5)

"His past was fenced as tightly as our pasture.” (p. 6-7) A bad

one's poison. A good one's straight grain clear through.” (p. 8)
Chapter 2

1. Vhat is the feeling in the Starrett home? What happens in the novel

to rrve that this feeling is typical of the Starrett family?
2. %hat coes Mr. Starrett mean when he says; "...I've worked up a spot
of affection for it. 1It's tough., I can admire toughness. The
right kind." /p. 13)

3. What {s the result of tiue Jedyard - cultivetor incident”

L. ¥ow does Shane's past experience affect him?

ERIC 16
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5

1.
2.

3.

Explain "A man has to pay his debts." (p. 17)

meals." (p. 18)
Ghapter 3

Why 1s the incidert of Marion's hat and burnt tie introd wed?

"He doesn't mean

"I wasn't frightened of him ..., I was scared of whatever it was

that might happen.” (p. 21) This is an example of foreshaedowing.

Select a few other exemples of this.

Bob says that routing out "... that old stump was not really so

important.” (p. 23) Why is this incident important to the men?

Chapter &4

ll
2.

3.

sl

How does Shane affect Mr. and Mrs.

Discuss the meaning of the following:

a.
D
c.

d.

What do you think happened in Shane's past life?

YWhat a man knows isn't important.

"Fot in the way you mean,” (p. 31)
"The old ways die hard." (p. 32)

Starrett and Bob?

"I wasn't talking about things like that.” {p. 33)

"He wae shaped in same firm forging of past circumstance for

other things." (p. 34)

It's what he 1s that counts.”

(p. 33) 1Is thia statement truet Does what a man knows ever

influence what he is?

your point.
"This is 8ot what father really meant." (p. 39)

Why or vhy not? Give snme examples to prove

What does Bob mean?

6. Why does Shaxe not carry a gun although he has one?
Chapter 5

1.
2.

What leads you to believe that Shane was a gunman?

Discuss "A gun is just & t00l . . . Remember that." (p. uk)

g2
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3.

L,

Why is Bob so mppreciative of the way Shane “reats hint Why 1s
Shane's treatment of Bob significant tc an idea underlying the novel?

What does Shane do and say to prove he has won his personel battle?

Chepters 6-7

3

2'

k.,

How does Shane hecvme "a sort of symbol”? (3. 49} Of what is he a
symbol?

Why c.oces Srane not fight with Chris on their first encounter in the
bar? What is the result of Shane's not fiwu..ng Chris?

Why does Shane go back to the bar to fight Chris® What does Shane
do after he breaks Chris' arm?

Describe Fletcher's war against the farmers. Can you think of
similar situations in the world todey?

Wiy are these lines significant to the novel? "There's only one
thing reslly wrong with you. You're young.” ... "I mean what you've

done to Suane.” {p, 62)

Chapter 8-11

O
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1,

S

How does the author show that there i1s an emotional triangle
involving Shene and Mr, and Mrs, Starrett? Show that Shane's
primary interest i1s in the family as a whole. Why did the

suthor allow Shane to influence Marian as he doea?

How does Shane change in chapter 8? (p. 63)

How 15 tension maintained ducing a period of quiet and sceming peace?
¥hy are 5o many persons willing to pay for “he damage to Crafton's
store? Why dces Starrett insist that he and Shane pay for 1t?

Why does Fletcher choogse Wright as the first farmer to be attecked?
Why do the men think Wilscn would go free from a murder charge even
in 8 court of law? Do you agtee with Shane t.at it's murder 1.0ne the

less?
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6. Erplein: "A man can't crewl into a hole somewhere and hide like a
rebbit. PFot if he has any pride. . . There are some things a ~un
can't take. Not if he's to go on living with himsel?, (p. 91)
s + o« We're bound up in something bigger than any one of us. . ."
(p. 92)
Chaptur 12
1. How are the ways Bob sezs Wilscn znl Shane alike and different?
2. What does Fletclier mean when he seys, ".., 1f only peorle would
silow sense.” (p. 95)
3. Bow does Fletcher tempt Starrect? How dces Wilson try to trick
Suarrett into shooting? Wwhat is Shane's role at this time?
Crapter 13
1. VWhat does Starrett decide to do about Fletcher's offer? How does
he expect to win against Fletcher?
2. Does Bob still feel the same way atout Shane as he did at the '
beginning of the novel? What does Shane do to Starrett? Why?

Chapter 1k
1. BExplain: "He was the nymbol of all the dim, formless imeginings of

danger and texror in the untested realr of humen potentialiiies beyond

my understandings." (p. 105)

2. How does the scene betveen Wilson and Shane compare with that between
wilson and Wright. (p. 110) FRow are they slike or different’

3. What happened to Shane in the past? Is this the reason for his
attitudes end actions toward Bob and the whole Sterrett family?
How?

4, Why does the author make Shane's last sppearance similar to his first®
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Chepter 15-16

O
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1.

2.

Explain: 'no bullet can kill tha* man. ., . Sometimes I wonder if
anything ever could.” ({p. 115) "So you'd run out on Shane just
when he's really here to stay?" “He's not gone. He's here. . ."
(p. 117)

Would you consider Shane e hero? Would he be a worthy subject of
legends? Why Jdid the author have people make up legends sbout him?
Explain the pertinence to the novel as a whole of '. . . a good ren
and a good tool, dcing what had %o be done.” {p. 118)

Is the ending of the novel in logicel sgreement with the traits of

the character and the development of the plot?
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SHANE
i VOCABUTARY
This is a list of words which the students might find difficult to define.

Help the students find the contextual meaning of each word.

1. assent
2. compact
3. confront

4, conjured

La. oy A AR ¢ Ammmm oy AR 4 ettt i

5. exguisite
6. indefinadle
7. intangible
8. legacy

9. mnomentun
10. gquerulous
11, recurrent
12. solitude

13. subdued

14. inanimate

15, 1incredible
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Lesson 15

10.

11.

12.

O
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Individusl and Group Activities and Prcjects

Dramatize an incident from Shane.

Give a dramatic, first person narration of one of the more powerful sceaes
in the novel.

Draw a picture of Shane or the Starrett farm and home.

Report on your visit to the West or to Six Gun Territory.

Read an account in a reference book that has to do with the struggle
between homesteaders und cattlemen. Discuss this account in class and
correlate it with the treatment given in Shane.

Pretend tha’ you are a newspsper reporter., Write a series of articles
that vill tell of the rancher-fariper struggle ir chronological order,

Read another western novel, First Biood, by Schaefer, or Horseman, Pass Ey,

ty Larry McMurty, and compare it with Shane.

wWrite an imaginative pioneer story.

Write & character sketch of any character in §EEEE‘ Tell what that person
is 1like by givirg examples from the novel.

Select a quotation with which you esgree or disagree. Devélop‘your opinion
with examples from history, the news or personal exper:izancaz,

Select an American hero of the past. Saow the traits which won for him

the gratitude of the people. Consider both his character and accomplishments.

Do you know anyone prominent today whom you think has the potential of
becoming a national hero? Give information of his past sccomplishuments,
the kind of person you ‘think him to be, and the future problems that will

test his character.
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THE WESTERN NOVEL

Lesson 16

Based on their own experiences with reading Shane, pupjils may be asked to

¢iscuss the characteristics of the rovel. By referring to other lessons and

activities in this unit, the teacher should &licit from the studeints thre

following points:

l'
2.

3.

Se

The novel is fictitious.

The novel represents life from the author's viewpoint.

Sctting includes time and place. The western deait with the period
of settlement, roughly the latter half of the nineteenth century. The
settings included vast space, horses, cattle or sheep, store fronts,
towms.

The plot forms through conflicts arlsirg from the interaction cf
character and action. The events placed in a significant orcer of
action go together to make the plot. Is the western plot traditional?
Is {1t usually a bad guy - good guy conflict? Why does this kind of
plot never seem to wear out?

The characters are many and varied and may be revesled in severel
vays., Are western characters stereotyped? (See the Richard K. Fox
formula for heroes in “The Wild, Wild West” by Peter Tyon in the
Scholustic Froutier Unit).

Charecteristics uf the western hero-type in addition to those from
lesson seven (from Peter Lyon's "The Wild, wild West"):

a. He is never loud, boisterous, or vain.

b. He 18 geod looking.

c. He is efther blue-eyed or gray-eyed, depending on his mood.

d. If he is living as an outlew, he was driven to it.

The novel unifies plot, character, and setting around a theme.
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Assignment:

Compare Shane with a television or motion picture western. Show how

Shane and the hero in other media are alike and different. Is the ending

logical in view of the characters and the incidents in the plot? Would you

consider Shane a good or a poor western?

WESTERN NONFICTION

Lesson 17

Objectives:

1.

The student should be able to note differences between fiction and
nonfiction.

The student should know what point of view is and its importance in
literature. (The purpose of this lesson 1s two fold. One is to give
the students a basis for couparing the imeginative literature of

the time with actual reports found in diaries or articles written in
that day. The other purpose is to compare the lmaginative writer's
point of view and sources with those of the nonfiction writer. For
these purposes, any nonfiction article on the western frontier is
appropriate.) The following arc suggested selections:

a, '"Death Valley Days, 149" -- Donald C. Peattie (used 17 this lesson)
b. "Buffalo on the Uregon Trall" -- Gecrge R. Stewart (used in this lesson)

c. The Oregon Trail ~- Francis Parkman {use sections from “*his)

d. Jedediah Smith Explores th2 Far West -- Maurice Sullivanr
{use sections from this)

e. Roughing it -- Mark Twain {use sections of this)

Questions for discussion:

1.

2.

O
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What led men and women to te willing to undergo the hardships of the
long Journey wvestward to California?

What were the problems and Jdangers the settlers encountered? How
were the3e solved or handled?

8l
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3. Vhat qualities did the pioneers need to have in order to meet danger
and hardships successfully?

4, How does this account of western life differ from other accounts studied
during this unit?

5. Which gives you a clearer picture of western life? (Xeep point of
view in mind and check the writers' sources or experiences, The
teacher should refer to the beginning sctivity of this unit to prove
the+ peonle see reality differently.)

6. Does the imaginative literature reveal as much about the pioneer and
his life as the nonfiction? What does each emphasize?

PIONEER POEMS
lesson 18
The purpose of this lesson is to compare <the poet's interpretation of
pioneer life with other literature studied in this unit. At the same tirme,
the teacher should devote some time to poetic devices found in the poems.

A. "Westerm Wag-ns" -- Rosemary and Stephen Benet. Adventures for Pescers,
Book II, p. 225. (Have a choral reading of the poem.)

1. What, according to this poem, led early settlers to undertake
the long journey to the West? Compare these reasons with those
from yesterday's lesrson on pioneer hardships.

2. Who speeks in this poem? What is the mood of tre pcen? 1In cther
vords, how do the people feel about moving west? What creates
this impression? (rhyme, rhythm, allusion to song) How does
this mood compare with the account in yesterday's lesson?

3. Which is more representative of western life? (These are two
different views of different types of pioneers: one written by a
person living at the time of the pioneers, and one by a writer of
the twentieth century.)

O
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B. "Song of the Settlers” -- Jessamyn West, Adventures Ahead,

(Companion Series) p. 122, (Have a choral resding of the poem.)

1.

2.

lesson 19

Who speaks in this poemn? N
In this song the poet writes of freedom. Lescribe the poet's
emotions towards the concept of freedcm.
What problems do the settlers encounter in this scng? Compare
these problems with the problems found in the nonfiction articles.
What does the poet say sbout freedom?
Elicit from the student how poetry differs from other forus orf
literature.
a. Compression of ideas
b. Rhythm
c. Sound -- rhyme
d. Vehicle of a specific truth
e. Tone or mood
f. Speaker of poem

(1) The poet speaks to the universe.

(2) The poet speaks to a particular audience.

(3) The speaker is someone other than the poet.

WESTERN SONGS

Part of the period should be devoted to hearing or singing some western

congs. Tue student should be able to identify the speaker and the story told,

the mood created, and the aspect of western life reflected in the song. The

most popular songs should be heard or sung solely for pleasure,
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Lesson 19 continued

Suggested records:

1, "American History in Balleds and Songs’ -~ Follr=eys - 3 LP's 7K..5801

2, "Frontier Ballasds" -~ Pete Seeger - rerords 21-23

3. ”Goiﬁg Vest" -- Young Peorle's Records - LPR 201

L, "Our Common Heritage' -- Decca - DL Y072

5. "Who Built America?" -- Folkways - FC ThO2

6. '"Songs of the West" -- Norman Luboff Choir

‘. "Folk Songs of North America’ -- Lomax

CULMINATING LESSON

Lesson 20

To show the pioneer life as it actuslly was, the teacher can show one of
the muny films or film strips svailable on frontier life. Upon viewing the film,
the students mey write a definition of ilie frontier. Then the class can compare
this definition with the one written at the beginning of the unit. This should
reveal any changes in their concepts of the western frontier. Read 'The Cowards

Never Started" -- Bruce Ca%tton, Adventures for Readers, Book II, p. 222.

1. What does the auther mean when he says "The lowards Never Started”
is "the whole story of America"? Bring in space and ocean frontier of
todsy. {See lesson 18.,)
2. What is the message in this essay for you today?
3. Is there = pioneer spirit in America today? Substantiate your answer.
Assignment!

Write a compesition in which you egree or disegree with Bruce Cstton's
opinion tha+t the pioneer spirit, toth in the past ard in {he present, is the
story of owr country. Support your opinion by referring to history, the news,
personal experience, or other works reed iu this unit. TLow ebillty students
may write sbout one characterlistic of the pioneer or simply describe the
ploneer spirit.
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12.
13.
1k,
15.

16,
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FILMS

Pioneer Blacksmith

Fioneer Boy of the ilidwest

Picneer Eurro

Pioneer Community of the Midwest

Pioneer Home

Pioneer Journey to the Oregon Cuuntry

Pioneer of Progress
Golda Rush Days

American Literatura and Westward Movement

Americen Cowboy

Westward Movement

Westward Growth of Our Nation - 1B03-1853

California and %Sold

Daniel Boone

Jonnny Appleseed - A Legend of Frontler Life

Paul Bunyan and the Blue Ox

Paul Bunyan -- Lumber Camp Tales

U. S. Expansion -- Settling the West 1853-1890

J. S. Expansion -- Texas and the Far Southwesi

FILMSTRIPS

American Idterature - The Frontier

Fer Vestern States

Western U. 5. -- Its History

88
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EJS

CEJ
BJS
CET
CI5

CJs

Cco

co

Co

973-2 P.B.
P.B.

168

978
636
978 P.c.
917-8 P.
979.5 P.J.
672

979-4 G.R.
810 A.W.
917-8
973-W
973- W.C.
979-4
921-8
921-J
398-p
398-PB
973-6A
976-14

810
917-9
917-3



Filmstrips -- continuad

L.

8.

9.
10.

Pioneer Folk Art

Pioneer Home Life

Pioneer Profession

Ploneer Village

Piloneers of the Plains

RECCRDS
"Our Common Heritage”
"Pony Express” -; Young People's Records
"Who Built America?"
"Working on the Railroed" -: Young Fecple's Records
"Frontier Ballads" -- Pete Seeger

"Paul Bunyan and Other Tali Tales of America’” --
Riverside Wonderland

"The Best of Mark Twain'-- Marvin Miller --
Literusy Records

"Stories of Mark Twain'-~ Welter Brennan - Caedmon
"Bret Harte" -- Folkways
"Americen History in Ballad and Song" - Folkways

"Going West" -- Young Feople's Recordis
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EJ co 973-5
EJ co 973-5
o0 973-5
B CO 973-5
BW 973-8

Decca 1 LP - DL 9072
1-78 RPM YPR 507
Folkways 10" FC 7L02
1 78 RPM YPR 427

Record 27-28
1 IP -- RLP 1L14

1 IP - LRC 6013
1 Lp -- TC 1027
1 IP -- FL 97k

3 LP's -- FH 5801

1-78 RPM -=YPR 201



flon~Ficticn

futhor Title Publisher
Burns, Paul C. To Bc a Pioneer Abington, 1902
Tempion, Nardi ¥3t Carson Garrard, 1963
Eston, Jeanette Narcissa Whitman, Pioncer of vregon Harcourt, 191
Heiderstwdt, Deruthy Frontier Leaders and Pioneers M2Kay, 1552
Hunt, Mabel Better Kiown As Johnny Appleseed Lippincott, 1950
James, Will Will James' Book of Cowboy Stories Scribner, 1953
Place, Marisn Westward on the Oregon Trail American, 1362
Steele, William Pioneer Harcourt, 1942
Steele, William The True S:iory of Six Harcourt, 1962
Steele, William Wesiward Adventures Harcourt, 1962
Ward, Don Cowboy and Cattle Country American, 1951
Fiction
Aldrich, Bess A Lantern in Her land Grossett, 1928
Andrist, Rzlph The California Gold Book American, 1961
Blackburn, Edith Land of the Silver Spruce Abelard, 1950
Blair, Walter Tell Tale America, A Legendary History Coward, 19kk

of Qur Hvaorous Heroes
*Bond, Gladys A Head on Her Shoulders Abelard, 1960
Boni, Margaret zpe Firegigg_pook of Folk Soigs Grossett, 1947
Bowman, Jares Mikxe Fink Little, 19%7
*Brink, Cearol Caddie Woodlawn Macmillan, 1935
¥ "amphell, Wenda Ten Coucins Dutton, 1963
Engle, Paul Golden Child Dutton, 1962

(* Exsy books)
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Author

Ieach, Marie

Icnax, John
*Pormann, Lillian
*¥Pritchett, Lulita
*¥Shepiro, Irwin.
Shepherd, Esther
*Undernill, Ruth M.
*White, Dale
*Jilder, Laura

(* Basy books)

Title

The_Reinbow Book of Americen Folk

Tales end Iegends

Best-Loved American Folk Songs

Owls and Ansvers

The Cabin at Medicine Springs

Heroes in Auwericen Folklore

Paul Buryan
Antelope Singer

Thunder, His Moccasins

Seven Book Series of & Pioneer Family

Publisher

Wworld, 1958

Simon, 1947
Westminster, 1964
Watts, 1958
Messner, 1962
Harcourt, 174l
Cowari, 1961

Viking, 1962

Poetry

Renet, Stephen Vincent
Guiterman, Arthur
Harte, Bret

Masters, Tdgar Lee
Moore, Merrilli

Anonymous

O
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"The Bzllad of Wililiam Sycamora"
"The Oregon Trail”

"What the fnginss Said"

"Spoon River Anthology”

"Shot Who? Jim Lane"

"Frankie and Johnny"
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UNIT OBJECTIVES:

1.

2.

10.

11,

O

ERIC

Aruitoxt provided by Eic:

To 1ealize that comedy 1s created when the accepted order of things is
changed

To id:1tify the elements that creete humor--situations, verbal expres-
sions, nature of action, and charecterization

To note same kinds of humor and hcw they differ

To recognize the fact that the purpose of humor 1s to provoke laughter,
to seek social change, or to meke fun of the ridiculous

To note how the Porm of drama is different from other types of
imaginative literature--acting, staging, characterizing

To find the elements of a plot in drema and become aware of the purpose
of the division of a play into acts

To understand thie meaning of literury terms perteining to comedy and
the technical terms of a television drama

To get some insight into characierization as created by the playwright
through dialogue

To support opinions and statements about content by referring to the
text for proof

To participate in & formal panel discussicn
To put into practice the skills he has acquired by dramatizing or

interpreting scenes from various selectione without the guildance of
the teacher
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CARTOON
Lesson }
Cbjectives:
1. The student siiould be sbi=2 to identify the qualities that produce humor:
a. Movement
b. Volce
c, Story
2. The student should be able to recognize the elements of the farce from
this experience.
Procedures
1. Before any comment on the purpose of the lessor, the teacher may show
any animated cartoon--Mickey Mouse, Donald Duck, Elmer Fudd--that
illustretes the above gqualities.
2. The teacher should ask questions thet stimulate student reactions.
a. What maskes this cartoon funny?
b. What kind of humor does this represent? A% this time the term
farce should be Introduced, and the gquali“ies that make it

humorous should be discussed.

Assignment:

Ask students to choose i:levision cartoons for vieving and loox for
elements of the farce. Teke into consideration the following questions:
1. What 314 the character do that wes funny? Was it funny because it vas
out of the ordinary? Explsin.
2. VWhat did he say, and how 414 he ray 1t?

3. How did the voice quality add to the hwuror?

ERIC 99
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CARTOONS WITH AND WITHOUT CAPTIONS
Lesson 2-%
Objectives:

Ve have i1llustrated the basic elements in the comedy of “arce. The
cartoors which pilcture a comic sitvation, and those for which the picture
is an extension of the meaning of the caption, advance the concept of the
farce one step further in that they burlesque the seriousness of situestions
found in everyday life.

The student should be able:

1. To sue that there can be humor in serious situations

2. To understand the concpt of humor 1llustrated in the cartoon through
correlation of two skills, reading and viewing

3. To understand ambiguity as illustrated in cartoons with double meenings

k. To get a concept of irony frum cartoons of sccial and political
significance

Proceaures:

Selections should be made of cartoons vhich carry thelr message through
the picture, cartoons which carry sounds ae 1llustrated by letters but not
words, and cartrons which depend on the captions to convey the completed
zeaning, These selections should be chosen on the basis of their suitability
to the maturity level of the average eighth grade student. It 1is suggested
that cartoons he presented to the :lass through the medium of the overhead
projector or the opaque projector.

1, Teacher shows first the cartoon without a caption. '"Henry" is
suggested as an example, Note that the action shown in the cartoon
is surficient to carry out its meaning. Eiplain ambiguity us
i1lustrated in thie type of cartocn. Second, show examples of cartoons

that use letters to express sound, and shov thal ¢ messsge gets to the

O
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reader, although no actual word is spelled. Examples: Steinbev~ -
collected in paperback - Batman. The third type of cartoon shown should
be one that depends for 1ts meaning on the caption and the pisture. It

is suggested that the cartoons of James Thurber be used for the experience,
since he is one of America's best %nown contemporary humorists, end since
some of lLis prose is usually included in anthologies at this level.

Jomes Thurber's Thurber carnival is suggested as a good source for use

here; also Bill Mauldin's Up Front or Back Home. Choose cartoons that

burlesque the seriousness of csrtain social situations or events in war.
Draw attention to the captions first and roint out that the picture
is an extension of the meaning. Show the correlations that must take
place in order to understand the meaning by showing only the caption or
the plcture first, one without the other; then show both the plcture
and the caption together. The teacher may also show plctures and have
students supply captions for each. Students may compare their captions
with the original captions to find different mmorous interpretations of
the same plcture. This will {1lustrate the importance of the caption in
completing the meanirg of the cartoon.
Ask the students: Are these cartoons humorcus? What meXes them humorous?
(Note: The teacher should point out that humor is preduced by burlesquing
serious situations. This is also a good place to point out the irony
in some cartoon situations.}
Ask students to compare these cartoons that are now being examined with
the cartoon Ti1lm and to note the differences in the way humor is presented.
Discuss grim humor as exemplified by the TV series, '"Th2 Addams Family,"
and by the sick jokes that have recently been popular with the teen set.
Note that humor is created throu~h incongruous elements of a sitnation

and through the unexpected aspects.

RIC
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Use cartoone selected from the newspaper to compare c¢he serious intent
end irony involved in political ari sociel certoons usually Tourd on
the editorial r e with the cartoons in the comic sectinn, designed
strictly for entertainment.

Use a cartoon of same famous individual, who is well xrown or universally
known. Show that such people are usually portrayed in cartoons by
emphasizing one outstanding physicel featurn., Illustrate by use of the
overnead Projector. Choose a cartoon of a person, such as de Geaulle,
Draw only the outstanding feature, the big nose, and let scudents
attempt to guress his identity. If they do not guess at first, a3d a
few lines at a time until they do come to recognize the person.
Choose, or elect, a class cartson committee to keep a bulletin board

of cartoons =~- newspaper, periodical, or original -; which members of

the class contribute.

Assignment: Complete one of the following essignments.

1.

Peruse a newspaper or magezine., Find a cartoon that burlesques a
serious situation in the worid today. Cheose a cartoon that ilius-
trates Zrony end one that exemplifies ambiguity.

Find cartoons of famous pecple who can be recognized by one outstanding
trait that is emphasized in the drawing, 3ring to class. t stucdents
try to identify people represented.

Draw a cartoon about something :.1 school or at home which riakes fun

of on existing problem. Be sure to supply a caption for the cartocn.
Draw another that depends solely on the pleture to carry throwh its

rieaning.
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TLesson 5

HAT, HOLBROOK'S MARK TWAIN IONIGHT Side 1

{Coluwmbia 33 1/3)

Oojectives:

Students listen to Hal Holbrook's interpretation of selections from

Mark Twain's writings:

1. TFor enjoyment

2. Yor idenlifying elements of incengruity and relating them to humor

3. For becoming familiar with the use of dialect in dramstic incerpretation

k., For noting kinds of humor:

a. Slapstick

. Irony

c. BSatire

d. Illogical reasoning
Procedures:

1. Teacher will announce to the students that tney are to hear a recording
of some selections from Mark Twain's writings. They will be interpreted
in dialect by the actor, Hal Holbrook. Establish the meaning o” the word
dialect. (Studenis may find the dialect @ifficult to understend until
they have caught un to it.’ Play the record up to the point where
"4n Encounter with an Interviewer” begins. (The latter selection is
reservel for Tesson 6,)

2. After listening to the seleciions, the teacher will draw out eny infor-
mation that studen®%s may havc about Mark Twain: his kind of hwnor, his
background of life on the Mississippi, his travels west, end his insights
into the character of the comon man.

3. Distribute "Questions for Discussion” to students. Instiuctions:

O
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Familierize ;ourself with these questions. A discussion wili follow.

The selections will be replayed if you wish.
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MARK TWAIN TONIGHT

Questions for Discussion

1., VWhat are scme ways in which Mark Twain pokes fun at himself?

2, Vhat iz humorous about a lawyer who "keeps his hands in his own pockets?'

3. Do you get the impression that Mark Twain approves or disapproves of
smoking?

4, How dces he mske the idea of giving up smoking a humorous device?

5. When he says he rnever had toothache, Aoes he mean to imply that his habit
of drinking prevented 1t, or does he use the threat of toothache as an
excuse 1o drink? what is humorous about that?

6. ¥hy d1d he not remain a Presbyterian very long? Was it because as yet no
church had heen built In the community? Did it have to do with the nature
of the community? Explein.

7. Do you think that the account of his experiences with the "genuine Mexicen
plug" cortrasted with those experiences with the spiritless hors .n Hawaii
creates & hurorous sitnation? How?

8, wnat is ridiculous about the statement in which he points out tre difference
between a man snd & horse?

In discussing the questions, the teacher should point out the kinds
of humor illustrated {according to classification in Purpose i4) --
slapstick, iro.y, satire, illogical reesoning.

Assignment:

Using the categorles described in Procedure 2, essign a report to be made

to the class by selected students during the next period.

O
ERIC
WJ:EEE 99
14NA Lo



4
3
i

Lessons T=10

HAL HOLBROCK'S MARK TWAIN TONIGHT, Side 1 (cont'd)

Lesson 6

Procedures:?
Distrivute copies of "An Encounter with an Interviewer.”
Instructions: Read the account of the interview silently as Holbrook
interprets. Note how the actor's voice cheracterizes the two reoplz in
the dialogue, Mark Twain and the interviewer, so that we can tell easily
at a1l times which charecter is speaking.

Assignment for writing:

Suppose you were the reporter interviewing Mark Twain. Whet might
you have written for your newspaper {other than what was given in the

recording)?

Students will spend the remainder of the period doing the writing assignment.

Upon completion of the assignment, vclunteers may read their papers to the

class.,

"Tom Sawyer: the Glorious Whitewasher"
Adventures for Reatiers, Book II, p. 351.

Objectives:

The student should be able:

1. To note how the form of the drams is differcnt from other types of
fiction. (involving setting, dialogue, acts, directions for staging)

2. To understand the purpose of stage directions and the division of
the play into acts,

3. To define the technical terms of a television drama: off screen,
dissolve, cut, fadeou* -- and to be aware of their function in visuali-

zing the different scenes (defined in anthology, Adventiures for Reader-,

Book 1I).

ERIC 10
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4. To find the elements of a plot -- inciting incident, conflict, climax,
denovemant -- in "Tor Sawyer: the Glorious Whitewasher,"

5. To relate exarples of humor found in the play and to compare this humor
(character-situation) with other types studied in this unit.

6. To get some insight into characterization and the playwright's methnd
of esteblishing characteristics.

7. To learn how to Interpret stage directions and to experience dreiatizing
the play.

Procedures:

1. Direct the students to read silently "Tom Sawyer: the Glorious Wnitewasher”
in class with no interruptions for discussion.

2. Allow a few minutes for student reactlons and comments.

3. Discuss the following:
a. How 18 drams different from other forms of literature:

b. What do these special terms mean?

1; Off screen
52 Dissulve
§3; Cut

%) Fadeout

How are they used by the producer to help the reader or viewer follow
the storyt What is the purpose of the story directions and the
italicized portion? Whet informstion do you learn from these?
(Suggestion: The teacher might reproduce & pertion of the drara
on an acetate to illustrate these terms and directions.)

¢. Plot a time line to 1llustrate the sequence of events and a parallel
1ine to show hovw the elements of the drama fit in with the series
of events.

d. While plotting “he above diagram, discuss the purpose of each act in
developing the plot.

e. Where and when does the story teke place? Wwhat sound e;fects and

Q. stage sets are used to enable the reader to visuslize the setting?

101
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f. Discuss questicns from "Reviewing a T.V. Drams,” p. 375, Adveatures

for Readers, Book II.

g. What do you consider to be the most humorous incidents in the playvy
What produced this humor?

h., Whitewash is, in tnhis ctory, a mixture of lime and water ~hich is
used instecd of paint to make something white, This term can also
te used in other ways. For exenmle, we might say that the "{leveland
Indiéns completely whitewashed the Baltimore Colts in their champion-
ship geme.” How is the term now used? Is this use ol the term
epplicable to cur story sbout Tom Sawyer? Or we might use it even
differently from this by saying that "Althouzh Sid seems to have
a few faults himself, Aunt Polly tends to whitewash them.” How is
the ternl now used? Can we say that the way Tom gets the other boys
to do his work for Lim is a "whitewash job"?

i. Is it funny when sor :one is fooled into doing something? Is it funny
when you are fooled. T"xplein. Give exanples of incidents. Can you
think of any othei -r-es where we might be fooled into doing sore-
thing we really ¢ 't want to just beceuse someone else mskes it
lock good?

J. How is the humor in this drama different from the humor found in the
other seleations studied?

4, Dramatize the play. The teacher may sppoint able readers to teke the
parts, or an audition might be conducted to sllo~ the stu.ents to select
those reeders who giv: cthe best interpretation. i

Recommendatiorn: Interestec stdents should be encouragzed to read the Look,

Tom Sawyer.

Assignment: The teacher :ioulu Fave listed on the bulletin board the kinds of
huor {lesson 5), !sk ‘he students to iake a copy of the list to help thex
in preparing this assignmern..
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View a favorite TV comedy. Identify any of the kirds of humor on the 1ist

with the incidernt in the program that 1llustrates 1it.

lesson 11-13

"The Waltz" by Dorothy Parker

Purposes:
The students should be gble:

1. To see how exsggeration creates humor in a common personal situation.
2. To compare this kind of exsggeratic:l with the kinds found in the tall
tale, legend, or myth.
3. To understand that incongruity between the giri's thoughts snd actions
produces comedy.
Procedures:
1. Present these words on the bosrd before reading. Definitions studied
should coincide with the meanings of words and terms as used in the story.
wot degenerate cunning
heriberi leering, bestial
acclimated obscene travesty
unpremeditated gyrations of the human body
maliciously capsizing
captious Janse macebre
effete
2. Explain the rmeanings of certein allusions used in the story:
Saint Walpurgis
Jukes
Mrs. O'leary's cow
Three allusions to football, which may be used tu test student's grasp
of what is meant by an slliusion.
3. Discuss these guestions:

O
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a. The title of this sketch, "The Waltz," 1s, of course, the name of a
type of dance, but it is a dance with which most students may be
unfamiliar. 7Is it & fast or a slow dance? Is 1t importsnt to know
this? What proof do we have from the contents of this sketch
indicating that perhaps it is somewhat fast, at least the way the
couple is dancing 1t?

b. How many speakers are in this sketch? VWho 1s doing the speaking”
To whom is the girl speaking? Iow do we krnow when the speaker chenges
her audilence?

¢, If the spesker has at least two different rudiences, do her remnrks

change depending upon to whom she is speeking? What effect gdozs this
change have?
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2. Divide tne class into two panels. Explein that one half of the clsass
will work from the viewpoint of Mrs. Barrows and the other half from
the viewpoint of Mr., Martin. Distribute the questions to be answered
by each section of the cless. Both penels are to be able to justify
the actioas of thelr client.

QUESTIONS FOR MR. MARTIN'S PANEL
1. What had Mrs. Barrows done that would cause Martin to want to kill her?

2. Why could he not talk to Mr. Fitweller? After all, Martin was an old and
respected member of the firm.

3. The major question to be answered is: Was Martin justified in his reasoning
that Mrs. Barrows' actions were detrimental to the company? Had there been
time enough to evaluate the chenges she had brought about?

L, For the above guestions, list events 1n the story to point up the sspects
of your ideas.

QUESTIONS FOR MRS. BARROWS' PANEL

1. Whst did Mrs. Tarrows find wrong with the organization of the company?
How did she propose to remedy the situation?

2. Do you think she played on the sympathy or love of Mr. Fitweller, and
how was this justified in her own eyes?

3. Defend her manner of speaking which grated so on Mr. Martin's nerves.

L4, The major question to be answered is: Did Mrs. Barrows have a right to
reorganize the compeny? What do we know of her qualifications for such
an undertaking? Vhat 1s a woman's place in the business world?

5. Does the author wish us to draw any conclusions about women from this
story?

6. IList the events of the plot to point up your idess.

Lesson 15

Procedures:

The teacher gives the two groups the entire hour to read, reread, and review
the story. She has them work on their reports in class. It is probably a good
idea to allow the two groups some time during this period to discuss the point
of view from which they will discuss the story. Tossibly the two groups could te
separated early in the period. One might be given a library assignuent while
the other discusses its repert with the teacher. About halfway through the
period the teacher could have the groups change places and discuss with the
secor® group its particular posint of view. The function of the teacher during
this period Is to give individual guidance where nceded,

O
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Lesson 16

1.

Presentation of the oral reports.

a.

b.

The teacher will give the students a few minutes to prepare.

The “eacher will then call on one of the groups to present its
point of view. She should call on as many students as possible.

She should provide, after the first report, about five to ten
winutes of rebuttal time for the other group. When this has been
completed, the second group presents its report.

Counting rebuttal time, each report should be given about 25
minutes of class time. The teacher should act as moderator
during both reports, halting any extraneous comments whenever
possible and keeping the discussion on the track.

Have three to five students from another class act as Jjudges
to decide which character is right on the basis of how con-
vincing the argum:nts are. The judges should base their
decisions on the greater number of points that were proven
by the erguments.

Discussion of questicn, "What creates the humor in this play?"

Written assignment: If you were a Jjudge in this trial, would you
condemn Mrs, Barrows? Why or why not?

égﬁson 17

1.

2.

L,

Procedures:

1.

O

Cheaper by the Dozen

Frank B. Gilbreth, Jr., end Ernestine Gilbreth Carey

Objectives:
The student should be able:

To point out the elements of humor as they are experienced in the
reading of the play.

To participate in a formal panel discussion.

To recognize this as a situation comedy -- a comedy ¢f improvable
people in probabtle situations.

To relate the couedy to their own lives.

Teacher gives some information on nature of play. Cheaper by the Dozen

is considered one of the great American comedies. The setting is in

the early 1900's when s car wes referred to as a "horseless carriege,'
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The famlly consists of the mother, the father, and tweive children
They ride in & big, gray Plerce-Arrow which Father calls e "Foolish
Carriage,” end they live in a great, wonderful house in the country.
The mother and the father are industrial engineers who believe in
precticing what they preach. They bring their efficiency measures
hone fron industry and apply them to their family 1ife. The recsult

iz & bolsterous, breezy account of a large extraordinary family.
Father often encounters the question, "How do you feed 5o many mouths?"
Hie stock arawer is, "Well, they come cheaper by the dozen.’ .
In reading the play you rust believe -- belleve everything that happens,
regardless of how preposterous it is. If you do not believe, you will
not. enjoy the play. There must be, as Coleridge said, that "willing
suspension of gisbelief.” If you believe, you are in for a delightful

visit with & gay, light-hearted femily of fourteen.

2. Fach student will be given a copy of the play. The teacher wil) explain
the order of activities for the study .> follow.
8. Students will silently read the play in class.
b. A dranatization of the whole plsy will be done in class.
¢. Panels of speakers will structure and direct the discussions.
d. There will be one written assignment.
Lesson 18
Procedures:
1. Select students for roles in the play and for a panel discussion, The
teacher may wish to assign students to the panel after the pley is reed.
Able readers may be appointed to take the roles, or en audition may de
conducted to allow the students to select those reeders who give the
best interpretations.
2. Distribute panel nuestions. The students and the panel rierbers are to

be given cories of the panel questions so thet ell of ther can heep

these in mind as the play 1s read.
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PANEL QUESTIONS

Describe the kind of Tamily situation found in the pley. What is
ditferent gbout the Gilbreth family? How does this difference rake for
comedy in he pley? Contrast this family with what you consider an
ordinary femily of today.

This is & situation comedy. What humorous situations de we find in
each act? Why are they humorous? 4Are these far-fetched, absurd,
and/or human? Expiain your answers fully.

What do you consider the principal plot? The sub-plots? Explain
your answers in terms of what you consider the theme or central idea
of the play. (Fefer to the time line in Tom Sawyer.)

If you had to select speeckes which point up the philosophy of the
riav or which give the play & message, which ones would you select?
What are the most humorous incidents in the play?

Most of the huwor is derived from situations. Can you find humor that
comes from puns, punch-1ine ! : ©, embarressing moments, humorous
actidns, or other means through which the playwright depicts humor?
If you were recommend ing this play to someone outside the class, what
are some of the most important reasons for their reading it? Vhat
reasons would you have for not recommending it at all?

Choose any two cheracters in this play. Explain in detail why these
characters are humorous. Use incidents from the play to point up
your answers. C(onsider why these chsaracters may be humorous both in
reading the play and elso in watching it when ’t is presented on the
stage.

How Inportant is a playful mood to the enjoyrent of humorous writing?
In dealing with other people, 1s this playful mocd the came &s hrving
& sense of humor? How does u sense of humor help you in your rela-

tions with others? In what situaticms that you can think of might
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it be better to control or restrain your sense of humor somewhat?

J. The Gilbreth family formed a courcil to share the responesibility of
meking declsions about the nroblems of its members. Was the council
effective? Do you think it was a falr or demccratic process? Do
you agree that the final decisions should have the father's approval
Were there occasions that justified action without his approval?
What do yosu think is good abou* solving problems through s family
cowrcil? What is baed? Would you like to have a family council
in your home?

3. Begin reading the play.

This day is allotted to rehearsale. These may tske place within the class-
room or at any location the teacher desires. Those students who do not have
roles in the play should spend the {ime reading the play silently. These are
the students who should bte required to develop specific questions to be asked
of the panel and to find answeirs for these questions,

The teeccher should emphasize that students are expected to be able to read
their roles without stumbling and should try to put as much feeling into the
reading as possible. Durlng the preparation or rehearsing of the vlay, the
teacher should tactfully help the readers with diffiecult pronunciations, lorg
sentences, etc. He should avoid, however, injecting hirmself into the per-
formance as much as poscible. The teacher could probably aid in the smooth-
ness of the presentation by acting a  narrator, although & student can do this.
Lesson 20-22

Dramatization of Cheaper by the Dozen

It is better to have students involved in the oral presentaticn stand at
the front of the roon. while they read. HNot much can be done with props, stage
business, etc., but the temacher can arrange clessroom furniture to suit the ploy

O

ERIC

rorecrosieio enc) 109




[E

as best he can. The students who are reading should igair bte encouraged to
characterize their performances,

Tne tecacher should help in every way possible to facilitate understanding
and enjoyrent of the play ty his students. He c¢un vriefly swumimarize what has
haprened and prepare the students for what is to come.

At no peint should an evaluation of the student players' performances
be allowed., The teacher may wish to do this himself, but no criticisms of
the ecting ebilities of the students should become a part of the discussions
%o follov the verformances.

I{ the panel has not been appointed, this should be done at this time.
These students should'prepare their unswers as an overnight assignment for
presentation the following day. Those students not on the panel shoulé have
questions written out to be asked during the panel discussion.

Lesson 23 Panel Tiscussion
Procedures:

1. Direct the panelists as follcws:

a. A pznel leader should be chosen. Tt will be his respunsibility to
introduce the panel zs a whole, each individual panelist, and to
indicate each panelist's responsibility. He will present a part
of the panel report. He will also call for questions =nd comments
from the class and reflect class reactions to approprieie memters
of his panel.

b. Give each member one of the questions listed in the panel questions
to ansvwer as a beginning report by the panel. During the discussion
the class may direct questions to a particuler member or to the
panel as a whole,

2. Present the panel discussion.

The teacher briefly reminds students of the procedures to be followed.
iie then turns the class over tc¢ the panel leader and his group.

It is provably best to have the ranel arrange themselves at the front
of the class.

“he penel leader then introduces himself and his gro: and cuplains
the procedure. GSevererl procedures may be followed:

O
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a. Each panelist may present his report followed by questions
from the class and/or the teacher.

b, Fach panelist msy present his report to be supplemented
with contributions by his fellow panelists and/or questions
from the class.

¢. The teacher should insure that each panelist present an
individually prepared and extensive report tc the class.

During the cless discussion, students should feel perfectly free

to agree or disagree with the panel. Divergent thinking is the key,
and hence, no comment, regardless of how "far out” it may be,

should be neglected. It is from complete freedom thet many excellent
edditions to class diecussions are derived. Naturally, good diver-
gent thinking 1is imasginative in terme of thr ,roblem, not & wild
flight ¢f fancy. Students, however, should not be scolded or embar-
rassed because thelr i1deas may not seem to fit. Instead, these
ideas should be considered fully to find out why they are or are not
appropriate., Students should always be able to find evidence in

the text to support their opinions,

The teacher should behave as s mermber of the class, askirng questions
for clarification from the panelists as necessary, but keeping the
responsibility on the panelists and class members. He, in short,
must help in gulding the discussion.

The panel leeder should be allowed to show as much leadership as the
situation warrants. EKe should entertain gquestions from the cless
and direct them to individual pasnel members and to other rembers

of the class. In any good discussion, cuestions other than those
listed in this unit will arise, These should be discussed as they
come up.

Class members should bte encouraged to direct their guestions to
specific panel members. At times, of course, they may raise a
question which could be answered by sny merber,

The last few minutes of the ¢lass pericd should be devoted to a
brief sumary of the discussion by a member of the panel.

lesson 24
Final Class Period

The written assignment:

Choose one of the discussion questions used by the panel., In paregrzph
form write an essay snswering extensively this question,

Panel members may be excused from this assignment but use the
period to write up the reports which were read to the class and which
will be grilded as & written amssignment. Or, the teacher may wish them
to selecl a question other than theilr owm and write an essay on it.
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THF. QUEST - A NINTH-GRADE THEMATIC LITERATURE UNIT

Introduction to Teacher

The theme of the quest is particularly suitable for the modern adolescent,

who is not only involved in a personal search for self but i1s also fascinated

by the search for the unknown which he finds 21l about him. The search

interests hin whether it 1s the search for the scientific or for the occult.

The student will find in this unit that the theme of the quest is an

important one in literature, from The Odyssey to A Boy Ten Feet Tall.

Objectives:

ERIC

Aruitoxt provided by Eic:

To understand that the ouest, elther for something concrete or for
something less tangible, i¢ a constantly recurring theme in literature

To understand the concept of the archetype as it appears in literature

To understand that Odysseus 1is the archetype of the sdventurer or
wanderer engaged in a guest

To be able to recognize the Odysseus figure in a mcdern hero who
struggles successfully through a seriles of dangerous adventures
toward a particular goal

To be able to define and identify the following figures of speech:
metaphor, personification, simile, and alliteration

To unders*tand the modern meaning and the originael significance of
certain woris and expressions in The Odyssey. (Cdyssey, cyclopean,
lotus-eaters, siren, between Scylla and Charybdis.)

To understand the followirg characteristics of the epic:

a. An epic is a long narrative poem recounting a series of exciting
snd dangerous adventures of & great hero

b. Epic poetry has been cherished and retold down through the ages

¢. The epic hero often represented his people just as Odysseus ceme
to e a symbol of the Greek people

To understand the three voices of poetry:
a, The poet to ¢ universal audience
b. The poet to a specific auidience

c. Someone other than the poet
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9. To understand that the author may use concrete form to represent an
abstraction

10. To learn to base any interpretation of literature upon evidence fron
the text

A. The Odyssey

1. The filmstrip Ulysses can be shown, with an explanation to the class
that this was made from the epic poem, The Cdyssey.

2. The class may now resd together the material on the epic, p. 506. of
Adventures in Reading, and discuss briefly what an epic is, leading
most of the discussion toward the ten year quest for home and family.

3. Before teginning the reading in the book, the teacher may read the
account of Odysseus' attempt to avoid teking part in the Trojan War
and also the story of the Trojan Horse (Edith Hemilton's Mythology).
The tcacher can then ask, "What Xind of person dozs Odysseus seem to
be?" The discussion of this gquestion will prepare the studenis fer
the opening lines in the anthology selection. It will also hkelp them
appreciate Odysseus's motivation in his quest for home.

L, The map from Life magazine (January 18, 1953) or the msp of Cdysseus's
journey from NCTE mey be displayed so that it can be referred to and
followed during the teaching of the poem.

5. The best way of handling the selections from The Odyssey may be for
the teacher to read them aloud while the students follow in the book.

6. The questions a% the end of the resding, "Thinking it Over,’ are
helpful in getting the students to understand the content and to
follow the story. It is advisable to have the students look at the
questions before reading.

7. Although the emphasis in the questioning and discussion will b2 on the
stories and adventures, the teacher can teach or reinforce previous
teaching about poetry. For example, by asking the class "Whet makes
this a poem?" the teacher can get the students to point ou% ihe use
of definite metrical pattern (rhythm), metaphors, similes, allitera-
tion and repetition.

Examples  "with winged words” - zlliteration and metaphor
“"and smote with oars the whitening sea” - repatition
“her voice shrill as a new-born whelp's” - sinile
"and straightway came the dawn, rose-fingered’ - person-
ification and repetition

8. The mythological names and references are explained at the bottom of
each page. However, it might be Iinteresting to have some of the
students look up and tell the class the present meanings of some of
the words and terms used in The Odyssey. For example:

an odyssey - a long series of wanderings

cyclopean - huge, gigantic
O

B : lotus-eater - one living a life of indolence and ease, forgetful
[: l(: of duty and reality
i i e
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10.

11.

a siren - a seductive woman

between Scylla and Charybdis - between two perils or evils,
neither of which can be evaded
without risking the other

In reviewing the whole selection, students can discuss the various
adventures, selecting a favorite for informal discussion.

Some individual students may reeil and prepare more formal oral accounts
of other adventures from The Odyssey.

A discussion may follow about the voices of poetry found in The Odyssey.
Questions for this discussion:

a,

b.

The

Vho is speaking up to line 813, p. 5227 (Odysseus)

To whom is he speaking?

(to the king and the peonle in the banquet hall)

From what he sgys, what picture are we given of Odysseus?

What picture would we be given of Odysseus if Polwphemus
were sp=2a g and describing him?

(runy, cheating, lying, crafty, cruel, boastful, etc.)

What, then, is the importance of the speaker in a piece of
literature?

In the last part, p. 522 on, who is telling the story? (Homer,
the poet)

If it were tHld by a particular character, what possinle differences
could you see?

Re.l in Adventures in Reading "Penelope to an Absent Ulysses, p. 251

This poem tells how Penelope might have felt as she was weiting
for Odysseus. Discuss the poem, slicwing that what {t says is
determined by the fact that Penelope is saying it (voice).
teacher can now list for the students the three voices of poetry:
a. The poet speaking to a universel audience

b. The poet speaking to & particular audience

c. Someone other than the poet speaking

(An example of the second is "Southern Ships and Settlers” by
Fosemary and Stephen Benet, p, 229 in Adventures in Reading.)
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12, This discussion might be followed by a writing assigumeat. Rewrite
the homecoming episode of Odysseus, using the voice of Penelope,
Telemachus, or Burycleia. In other words, how would {his character
feel gbout Odysseus and his return home?

13. Other writing assignments:
a. Write an original, excitiing sdventure for Odysseus,

b. Odysseus sownds as though he is boasting when he 1s talking
about himself. What makes you think that he is or is not a
breggart? Go back and re-reed some of the parts carefully to
support your answer.

¢. "Odysseus Never Wendered from Home Again' or "Odysseus Soon
Wandered from Home Again." Write a composition with one of
these titles. Be certain that you find evidence in The Odyssey
for your position.

d. The following i1s a quotation from "The Wanderer of Liverpool'
by John Masefield:

Go forth to seek: the quarry never found
Is still a fever to the questing hound
The skyline is a promise, not a bound.

We &ll know those who strive to reach geals impossible to attain.
What attitude toward such a quest is expressed in the rreceding
guotation? Write a composition expressing y.ur own attitude.

e. A writing assignment for superior students can be based on
Tennyson's "Ulysses.” These students might write a composition
compering Tennyson's picture of the adventurer with Homer's,
{For Tennyson's "Ulysses," 1t is the quest itself, not the goal,
which is important.)

B. A 3oy Ten Feet Tall, W. H. Canaway, 50¢ paperback, Ballantine.

1. The teacher may ask che class, "Do you know of any stories, films, or
P.V. prograns that tell of an sdventurer like Odysseus?” (Jason and the
Golden Fleece, King Arthur stories ahout the Holy Grail, Moby Dick,
Huckleberry Finn, Gulliver's Travels, "The Fugitive" are some they may
suggest. )

2. VWhat conclusion can we reach sbout the adventurer ana his quest in
litersture? (The theme of the quest is a recurrent cne in litersture,
and Odysseus--Llysses--has become a prototype for the adventurer, the
wanderer in search of & goal.)

3. The teacher can now tell the class that they are going to read a modern
odyssey in which the Ulysses figure 1s a boy of ten who, like Ulysses,
is scarching for home and family. It can be suggested tc the students
that they might wateh for specific similarities between A Boy Ten Feet

Tall. and The Odyssey.
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The teucher, as a starting poinrt, can put on display a map of Africa

or a reproduction of the map in the front of the novel. This can

help the students follow Sammy's entire Jjourney just as they followed
Odysseus's Jjourney.

The first chapter should certainly be read aloud. The remaining chapters
mey be read silently in cless, sometires aloud by the teacher or same
superior readers, but they should always be discussed with the class.

Questions the teacher may give the students as a guide for reading
and for puarposes of discussion:

Chapter 1
a, What historical crisis is a pzrt of the setting®

(the Suez Crisis, 1954, when Fnglend came to the aid of Israel
end was considered an enemy by Egypt)

b. What is the argwnenlt about between Sammy's mother and father?

{whether or not Sammy should be sent safely away to nis Aunt
Jane in Durban, Scuth Africa)

c. How does Szmmy happen to start out on his own?

(as 2 risult of his parents' death and his friend's vetrayal,
p. 13.

d. What provisions does Sammy have with him for the journey?
{cliocolate end & bottle of Coca-Cola)
e, Why does Sammy keep the empty Coca~Cola bottle?

("He felt sad, . . ., " bottom ¢f page 1L. The bettle is an
important symbol which recurs throughout the book. )

f. What is significent about his encounter with the old woman on
the bus?

(She wants to take him home, but, like Ulysses, Sammy will
not be deterred from his quest.)

Chapters 2, 3, &4

a, Vhat does Sammy learn in his encounter with the smith's wife?
{"to requite blow with blow," p, 21.)
b, Why does he kill the crabs?

(He plays the role of God, who has destroyed his parents, p. 23.)
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Chapter 5
a. Why does the Syrian come after him and take him along?

(to get a reward from the rich aunt)
b. What similarity to The Odyssey is there in this chapter?
(sinilar to the Cyclops adventure)

c. Why would the experience of the Syrian's death b2 something which
Sarmy might later try to blot out of his memory?

(It was an accumulation of horror, culminating in the snake's attack
and the Syrian's violent death.)

Chapters 6, 7, 8, 9

a. How wculd you compare Mrs. Ven Imhoff with Aunt Jene?
b, Why does Fredsppio decide to find Sarmy?

(to get a first class story and thereby improve his status as a
corresponient )

c. What is ironic sbout Sammy's conception of Aunt Jane?

(She is in reality thz opposite of what he expected; bottom of p. 53.
and top of r. 5k.)

d. At the end of chapter 8, what is Sammy hoping for when passing the
school girls and their teacher?

(Some satisfactory human conte-t, which he does not find, Some
students may suggest a similarity between the singing ¢ the girls
end that of sirens in The Odyssey.)

Chapters 10, 11, 12

a. What is the significance of Mrs. Van Imhoff's brace?

(It "cute down to size" the snekes and statues so that Semmy can
cope better with some of his painful memories.)

b. What words does the auttor use in describing Abu ILubaba that show
Sammy's reactions to him?

{enormously ugly yet remssuring, kindly and wise, moved off with
dignity, questioned Semmy gently bub acutely)

c. What quest has 4Abu Lubaba been on?

(pilegrimage to Mecca)
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What kind of Jjourney does he mention to Sammy on page 757

("A man*s life is a journey on a dark path, even though he never
leaves his home." This can be the basis for a fruitful discussion
and writing assignment. )

Chapter 13, 14, 15

What one experience, above everything else, causes Sammy to lose
confidence in Predappio?

(the lie about the doctor not hurting him, p. 84, His reaction is
further clarified by the doctnar on page 87.)

Why doesn't Predappio sernd Sammy directly to Durbvan?

{Planes are all bocked for a month atesad.)

Why does Sammy run away from Predappio?

{He thinks he is lying about taking him to Aunt Winnie, p. 93.)

Why did the author probably heve the game warden name the poacher?
(The students might take guesses at this; most of them will
realize that Mr. Wainwright will probably be important later

on in the book.)

Chapter 15, 16, 17

What observatio s does Scimmy make sbout grown-ups?
(line 10, p. 99.)

How does the suthor explain Mrs. Ven Imhoff's change of heart toward
Semmyy?

(She is involved with her brother-in-law, and, removed from contect
with Sammy, she considers his return an academie problem, not &
personal wne.)

Why does the game warden feel that it will be vetiter for Sermy to
have taken up with Wainwiight?

(Tnhe preceding parts describe Wainwright's knowledge of the bush
country, his acceptence by the tribal chieftains, ete.}

In what way can the last line on page 117 (about the two rhino)
tie the story up to Sarmy egain?

{Most of the students will probebly foresee the connection between
Sarmy‘'s encounter with the rhino and Weinwright's killing the rhino.)
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Chapters 18, 19, 20

What is Samny's early reaction to Wainwright? (See p. 115.)
Why 1s Sammy anxious to confide in Wainwright?

{Because Wainwright doesn't probe end guestion, Sarmy feels certain
that he has no ulterior motives.)

What episode does Sammy avoid remembering?
(the experience with the Syrien)

Chapter 21, 22

Why does Wainwright shoot animals?

(not for sport of killing, "tit for food and to pick up a little
bit on the side")

What is the importance of Semmy's killing the leopard?

{He has saved Veinwright's life, has learned to cope with danger,
and has been able to exercise adult control.)

What does he learn, with Weinwright's help, from the plight of the
cubs?

(to accept the death of his own mother, p. 134.)
What does Wainwright meen when he thirks, "This boy would make a
man someday if the world didn't get its leopard claws into him too
soon' ?

(Sammy will mature i he has time to learn how to cope with

life Just as he has learned how to cope with the leopard's claws,
Walmvright is trying to prepare him for what he will face at Durban.)

What phrase on p. 141 revegls Wainwright's affection for the boy,
though no direct statement is made?

("walking like a very 0ld man indeed")

To whori i€ Sammy compared in the newspaper srticle on p. 1h1?
(Nysses)

In what ways doer this comparison seem valid?

(Both overcome snakes, vipers, the elements} both rczist people who
try to lure them from their main objJective; both have a series of

difficult and trying adventures; voth seek a home and family. The
students will probably refer to earlier comparisons made, )
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Chapters 23, 24, 29, 26

a. What is the "monstrous misjudgment’ Lem makes at the top of p. 1467

{that, vecause Sammy is still a child, he has remained untouched or
unchanged by his difficult experiences)

b. VWny is Sammy's aunt reluctant to take care of him?
(She hes transferred her hostility from his rother to him, p. 155.)

c. On page 156 Sammy looks from the leopard skin to his aunt and finally
says, "'Let them come in."' How dozs this finally complete Senmy's
journey?

{It is the end of the quest, for he has found Aunt Jane. He has also
learned to cope with his own fears, as represented by the leopard,
end is now ready to cope with the worla, as represented by the
noisy insistent reporters.)

The teacher may re-read the last lires of The Odyssey (in the anthology)
and have students compare these to the last lines of the book, /. Boy
Ten Feet Tell.

Suggested writing assignments

a. Which character, Mr, Weinwright or Mrs. Van Imhoff, helps Sammy
the most? (Include specific examples. )

b. Seammy meets four men, each of whom brings him closer to his goal,
the Syrian, Predappio, Wainwright, and 2lec Iubabaz, Write a
composition comparing the motives of any twc of these men.

¢, In what ways are Sarmmy's and Weinwright's experiences in life
similar?

d. If 2 book's ending should follow what has been developed throughout
the book,; how would you evaluate this novel's ending -- weak and
contrived or natural and fitting? Suppert your answer with examples
from the book. (Semmy's growing up at the end can easily be supported,
but Aunt Jane's sudden change of heart probably cannot. This kind
of investigation may help the students begin to read literature more
critically.)

C. Other quests

1.
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The class has read two works of literature about & quest for home and
femily. The teacher could now ask the class about other kinds of guesis
they have read. Some quests which they may suggest and which should

be listed on the board are as follows:

a. JAdventure

b. JIreasure

c¢. Popularity end status



d., Identity

e, Contentment or reace of mind
f. Security

g. Knowledge

h., Ideal

i, Utepia

Jj. DPeace

k. "the promised land"

2. The following selections from the ninth grede anthologies deal with
various kinds of quests. The teacher can divide the class into groups,
each group responsivle for reading certain selections and reporting to
the class zbout the kinrds of quests involved. During the course of
the class presentations, the list of quests on the board should bve

expanded and the theme of the quest further exrlored.

Adventures in Reading

Selection Author Page
"Trademark” Jessamyn West L6
"Cff the Track' 3. J. Chute 60
"Mr. Brownlee's Roses' Elsie Singmaster 71
“Pride of Seven' Robart W. Krepp 30
"Song from Drake" Alfred Noyes 212
"A Dutch Picture” Henry Wadsworth Longfellow plegd
"Southern Ships and Settlers" R. & S. V. Benet 229
"Coneatoga Wugons" Jessemyn West 257

Adventures for Today

"Kon Tiki" Thor Heyerdshl 53
"Archerfish” Eiward L. Beack 73
"Reflection of Iuanne" Marjorie HMolmes 103
"He Clirbs a Hill and

Turns His Face’ Lionel Wiggam 118
"The Ins and Outs” Nora Stirling 13h

"Young Schuyler's
Q Greatest Romance" Al Capp 146
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Selection Author Page

"Dunkirk" Repbert Nathan 184
"The Secret of Easter Island”  Thor Heyerdahl 513
"Sea Fever' John Masefield 519
"To the Yearners' F. P. Adams 520

Outside reading

1. VWhile the group work and class discussions resulting from this are
going on, the students should be assigned a librsry book from a list
given by the teacher. The list of books can be dittoed and passed
out, and this list can be prefaced by some guestions to guide the
students in their reading. The teacher may select one or more of the
guestions for a written hock report to be done in class.

Suggested Questions

T what quest is the mein character engeged?
Is there any secondary quest involved?

Is there a character who helps in the quest?
How does this person help?

Is there a character who hirlders the quest?
How does he do this?

In what way or ways can your book be compared
with some selection from the unit?

Library reference assignment

The teacher can structure into the unit a short library paper on a
modern adventurer, using various bilograrhical references other than the
encyclopedia. This would provide an excellent opporiunity for the
students to become acqu inted with the 1library's biographical references.
The following is a suggested list, The student interested in art,

rusic, the theater, sclence, or other special sreas should be allowed
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to choose as his subjzcl a noted person who has achieved his goal in

one of these {ields.

Robert E. Peary

Ri hard E. Byrd

Peter Freuchen

Roy Chapman Andrews
Cnarles Lindbergh
Anne Morrow Lindbergh
Williamr O. Douglas

L. 8. B. lLeakey
William Beebe
Jacques=Yves Cousteau
Jacgques Piccard

Sir Edmund Hillary
Anelia Earhart

Edwin A. Link

Roald Amundsen

Thor Heyerdahl
Maurice Herzog

James Ramsey Ullman

Richard Hanry Dana

A concluding axercise for the unit

1.

The teacher can assign the following poems in Adventuces in Reading:

"Sea Fever"
"Pravel”
"Long Dog"
"The Pioncer"

"An 014 Wouan
of the Roads"

John Masefield
R. L. Stevenson
Irene R. Meleod

Wrm. B. Ruggles

Padraic Colum

123
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After reading the poems, the students should write a composition
comparing ur contrasting any two of them in terms of the quests
involved. They mignt consider the nature or the quest, their personal
feelings sbcut it, its universality, the possibilities of attairning
it, etc.

Part of the philosophy of the ancient Greeks hcs bzen expressed in the
words: '"The unexamined life is not worth living."

a. Whai 4o you understand this to mean?

b. In what way Is this related to the quest theme?

¢. Do you egree with the statement? Why or why not?

3.

o,

O
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The Latin motto of the state of Kensas is "Ad astra per aspers”

(to the stars through difficulties).

a. How might you state this idea in your own words?

. Does this have anything to do with the uni* theme?

c. How does the idea Airfer from the Greek idea above?

We have seen that the quest involves the desires and values of

the searcher., Consider your own quests. Wha. do you value in life?
What are your goals? Write a camposition stating your goals and

explaining the reasons why you think they are importunt.

As a brief preview of a fawous quest in literature which the students
may one day resd about, the teacher can show the ten minute filu
Don_Quixote. Tuis film need not be discussed at length, since the
purpcec of showing it at this time would be to remind the students
that the quest is a theme which does not end with this unit but is

one which hey will continue to encounter in literavure.
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Author
Andrews, Mary Evans

Andrews, Roy Chapran

Benary - Isbert, Margot

Bixby, William
Borland, Hel

de Poacias, Contran
Fast, Howard

Folsom, Franklin

Garst, Sharmon
Green, Robert
Hal ., Aylmer
Hencock, Alice V,
Heriingway, Frnest
Herzog, Maurice

Heyerdahl, Thor

Hillary, Sir Edmund
Hughes, Janet, Herrun
Kent, Louilse
Lang, Audrew
Lathan, Jean lee
‘L'Engie, Madeleine
Lindbergh, Charles
Liewellyn, Richard
Iondon, Jack

Q
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Average Reading Difficulty

130

Title

Hostag * to Alexander

Beyond Adventure

The Ark

The Race to the Scuth Pole

When the Jegends Die

Cabloons

April Morning

Yorest Fire Mystery

Search in the Desert

Amelia Earhart

Two Swords for a Princess

Search for Luncelot's cword

Pedro, A Mystery of the Floricas

The 014 Man end the Sea

Annapurna
Kon-Tiki
Aku-Aku

Cnhallenge of the Unknown

The Frosty Filly

He Yent with Marco Polo

The Adventures of (dysseuvs

Corry On lr. Bowditch

A Vrinkle in Time

Spirit of St. lLouls

Hew Green Vas Yy Valley

Martin Eden




Aversge Reeding Difficulty - continued

Author
Peissel, Michel
Picard, Barbara
Pollard, Madeleine

Richie, Rita

Richter, Conrad

Seredy, Kate

Shute, Neville
Stevenson; Robert Louis
Sykes, Jo

Treece, Henry

Twalin, tiark

Ullnan, James Ramsey

Verne, Jules

Villiers, Alan

Walters, Hugh
Webb, Chrig‘opher
West, Jessamyn
White, Robb
Wiitney, Phyllis
villiams, Erdyn

Eg:;é; Johann 1{31

Title

The Lost World of Tuintano Roo

The Odyssev of Homer

Beorn the >roud

The Golden Hewks of Genghis Xhan

The Year of the Horse

The Light in the Forest

The White Stag
The Pied Fiper

Treasure Isleaud

Trouble Creek

Further Adventures of Robinson
Lrusoe

Perilous Jouruney

The Adventwres of Tom Sawyer

Huckleberry Finn

hird Man cn the Mountain

Around the WoriA in Eighty Days

From the Ecrth to the Yoon and
a Trig,Arcmgﬁ it

Twenty Thousand leagues Under
the Seu ]

The Ocean: Man's Conquest of the

Sea

First on_the Moon

Quest of the Otter

Cress Delghanty

Up Periscops
Mystery of the Golden Horn

The .orn Is Sreen

Cwiss Femily Robinson




EASY READING

Author

Bond, Gludys Baker
Buchanan, William
Burnford, Sheila
Deleeuw, Gateau
Felsen; Henry Gregor
Lomas, Steve
Shotwell, Iouisa
Sperry, Armstrong

Tunis, John R.

ABOVE AVERAGE

Boulle, Pierre

Bowers, Gwendolyn
Burgess, Alan
Cousteal, Jacques Yves
Danis, Armand

Dumas, Alexander
Hilton, James

Honour, Alan

La Volle, L. N.

Iindbergh, Anne Morrow

O
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Title

.y _Head un Her Shoulders

The Ghost of Degger Bay

The Incredible Journey

Determined to Be Fres

Bertie Comes Through

Pacific Blue

Roosevelt Gredy

Call Tt Coursge

The Other Side of the Fence

The Kid Comes Back

Bridge Over the River Kwal

Brother to Gelahad

The Inn of the Sixth Heppiness

Trke Silent World

On Safari

The Threa Musketeers

gcst Horizon

Ten Miles High end Two Miles Teep

The lost Lake

Gift from the Sea

North to the Orieni
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THZ SATIRIC ROVEL - A NINTH-GRADE LITERATURE UNIT

Introduction to Teacher

Since most students have rezd many novels in previous grades, the ninth
grade is an appropriaie level for a closer examination of the novel as genre.

A satiric novel, The Mouse That Roared, has been citosen for class study so that

th2 students can be introduced to satire while gaining a decper understending
of the structure of the novel.

According to the Fogg Readablliiy Index, the reeding difficulty of this
novel varies from some grade levels below ninth grade Lo severél levels above,
It riust be kept 4{in mind also that this readability formula does nst teke into
account the fact that the recdiing of satire demands rather cormplex reading
skill)s. Therefore the teacher wlll have to anticipate difficulty with some
sections and provide help for students who need it.

Materials and activities are éuggesbed fer use prior to the study of

‘The .louse Thet Roared so that the students will be prepsred for the satire in

the nsvel,

Objectives:

1. To understand the elements of the novel: setting, plot, characler,
and thene

2. To understand that satire is a literary mode which blends a critical
attitude with hunor and wit for the purpose of improvirg or correcting
sora espect of man or his society

3. To recognize satire bty interpreting from the specific to the genernl

L, 7o defiue and recognize parody of form smd/or content

5. To define and recognize a fable

I. Preliminary mctivities

A. Cartoons and comic strips

The teacher may bring to clasa some editorial cartoons satirizing
politics or the stste of the world. There 1s serious criticism iIn
some comic strips too. "Peanuts” often satirizes the adult world

snd educational psychclogy, and "Fogo" wryly comments on conterporsry
political and s-ycial prodlems. lad magazine is another source “hich

128
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can be used es the basis for the early class discussion on satire,.
The discussion may be developed around guestions like the following:

1. Vhat ie this cartoon sbout? In other words, what is 1t caying?
2, What position 1s the artist teking?
3. What is the purpose of the certoon? (to criticize)

%, How is this done? (by humor and wit, by ridiculing someone or
somathing)

5. In what sprcific ways does the artist ridicule the subjezt?
(by faclal expressions, by the kind of langusge used, by humorous
or exsggerat=d background detells, etc.)

The teacher can then point cut that these are examples of satire end
lead the students to & definition of setire or provide them with one
like the following:

Satire 15 a methed of criticiem which blends a critical attitude
with humor ana wit for the purpose of improving or correcting sone
aspect of man or his society. {A more extensive definition of satire
with many good examples can be found in Practical English, March 13,
196k, "setire," on p. 10.)

B, Newspaper and msgezine articles arnd colwwns
The teacher nay want to bring in at this point some examples of satiric
vriting found in magazines or newipapers. Some writers who frecuently
employ satire are Art Buchwald, Sydney Harris, Harry Golden, Goodman fce,
and Cleveland Amory.

C. ©Satiric poems
An examination of some satiric poers may foilow. One voem is included
here, but the tecacher may choose to use others by such vpoets as Ccden MNash,
Dorothy Parker, F. P. Adams, Phyllis teGinley, E. E, Cumminge, V. 5.
Gilbert, and Richard Armour.

Quecstions for discussion

"Animals” by Walt Whitrman from Song of Myself

1. What treits in man is Whitman attecking? (self-pity, hyoocrisy,
greed, sarvility, etc.)

2, Waat words or phrases show his scorn? (sweat and whine, rake
re sick, demented with mania)

3, What, then, is the underlying reaning of this poem? {(The teacher
may ask 81l of the students to write the enswer in a sentence or
two, in order to be certain thet the entire class understands
the satiric elements of the poen, )

D. Parody

1. Read in Adventures in Reading, p. 2b2, "It Was a varous Victory,”
Franklin P, Adanms.

ERIC

P v | ?IEFh




2. The questions at the end of the poem will reinforce the students'
understanding of sstive.

3. The teacher can use the introduction to the poem in order to
explain parody as a form of satire. It should be rointed out
that a2 parody can salirize form, content, or both. This roem
setirizes both form and content.

4, A suiteble Alan Sherman record can be used as a further example
o' parody.

E. Evaluating activities

1. The students may have albums illustrating sstire. Some of the
people who have recorded satiric monologues are Shelly Eeraan,
Tom Lehrer, and Bob Newhart. ©Some appropriate selections from
these could be heard In class and tested against the Jefinition
of satire, thus helping the teacher evaluate thc students!
understanding. The teacher should choose the selections care-
fully so that they reprecent suitable examples of salire for
Junior hign school studerts. Two or three s'ort selections
would be suitabla at this point.

2. The following written assignment could Le given: List at least
three films or 7T.V. programs that you consider satirical, end
tell what each is satirizing.

3. An optional assignment for super:or students could be to write
an original satire. After each student has selected a1 topic,
hz should decide upon a form (monologue, parody, narrative),
The students could be given class time to begin planring and
writing their satires so that the teacher can give them sug-
gestions and advice. These guestions wi.1 help the students
select topics that will lend themselves to satire:

8. Does the topic bear satire?
b. What 1s there about the topic *hat ~an be ridiculed?

c. 1ill the fault to he criticized be generally recognized
as a fault, once it is pointed out?

4. What technique ¢an be used o satirize the topic:
€. Can you think of an idea to usz fcor the secire?
The students could cuggest some toplecs to te satirized jin order to
stimulate interest and ideas. {research papers, public address
anrnouncements during cless, T. V. cormercials, school elections,
rock-and-roll singers)

F. ¥rdbles
Some of Aesop's rables nay be used to introduce satire in

narrative forrm. The following can be read %o the clnss:
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"The Log and the Shadow'
"The Fox and the Crow"

"The Fox and the Grapes'
"The Hare and the Tortoise™"

In discuscing each 1able the teacher can msk the students what
human characteristics the animals represent snd what the fable
satirizes.

Some of James Thurber's modern fables from Fables for Qur Times
are delightfully humorous and satirical. Two which have political
implications are "The Birds and the Foxes" and "The Very Proper Gander."
Like parodies, ihey satirize another form of litereture (the fable),
but they also satirize modern life. The film "The Unicoru in the
Garden" cen be shown to advantage hera.

I1I. The Mouse That Roared, Leonard Wibberley. Bantam paperbeck, L5d

A. Introduction

1. The teacher can ack the students whether they have heard of
Monaco and what®, they know zbout the ccuntry. The discussion
will probably center around Prince Ralnier, Princess Grace, the
glamor of this princivality, etc. The teacher can ask about
the size, vprincipal industry, and location of this tiny country
in order to prepere for the novel %o be read.

2. The teacher may now intioduce The Mouse That Roared by telling
the class that they are going to read a novel sbout a fantasy
lend, one much like the intriguing little country they have just
described, Monaco.

B. Reading the novel

1. The questions for discussion should be carefully struztured so
that they move the students from a literal examination to an
interpretive one. The abllity to recognize satire depends upon
the follcwing reading sxills, in oider of complexity:
a. Ability to understand and retein fecls
b. £bility to dctermine sequence
c. Ability to surmarize main ideas

d. Abllity to interpret from specific to general

2. Activities and questions based on the preceding sequence of reeding
skills may follow the reading of chapter one:

a Give the students a 1ist of five jumbled facts from the chapter
ard ask them to rearrange then in sequential order. For exermple:

O
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.

5.

Glorisna suggests orgsnizing a Communist Party.

The Duchy of Grand Fenwick begins to have financial
difficulties.

Sir Roger Fenwick imekes himself the ruler of the duchy.

The Count of Mountjoy suggests Tully Fascomb as the
chief of the proposed Communist Party.

A proposal is made to inciease revenue by watering the
wine.

Ask the students to write a brief summary of the main idea of
the chepter. Some of the swrmaries should be reed aloud, and
the teacher can base updon them B8 final swrmmary.

Some questions for a closer examination o the chaoter:

Where is the Duchy of Grarnd Fenwick?
How large is it?

In th2 light of the preceding questicn, how do you reart te
the name of the country?

What is the chief product of the duchy?
When snd by whom was it rounded?

What three things d4id Roger learn at Oxford? (en vou put
those into your own words in more genernrl termst

Descrioe the flag.
wWhat may be the significance of the synbol?

Do you know of any small countries today which have a
similar policy?

Whet central problem develops?
What conflict and factions arise &s a result?

What {8 your reaction to the Count of Mountloy's first
speech? (close attention)

What esocects of modern politics are being sntirized:

What doe®s Gloriana have to consider in prepering her vveech?
Does the character of Glorisna have =ny moderr cwmtervarts
Why doer Gloriena suggest organizing e Tomranist Trrty?

Why is Tully Bascomb suggested as the leader of the
Cormuniat Party?

Y,



d. Preliminary considerations of the ucvel as a genre based on
the reading of chapter one

1.) From yowr previous reeding o. novels, what elements do
all novels seem to have in common? (setting, nlot,
characters, theme, style)

2.) To what degree have any of these elements been developed
in the first chapter?

e. The rest of the novel may be handled in a similar menner, with
emphasis both on the satire and on the cheracteristics of the
novel

f. After reading to the class Aesop's fable 'The Mouse and the
Lion," the teacher can make the following assignment:

Keeping in mi)l %the Tuhle yoa have jus®t heard, write
a corynsition explaining what you think is the meening
of the title The Moust Thet Roared.

C. An examination of The Mouse That Roered as an exemple of the novel.

Tue class can be divided into four syoups, sach responsible for dis-
cussing one elemenl of the novel snd reportirg the conclusion to tre
class.

ll
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questions for group working on sevtirg (perhaps for the less
able readers):

a. ‘what are the twu main settings?

b. ¥What are the significent differences between them?

¢c. How are the settinzs Inmportant to the story?

d. How are the settings ceflected in the title?

Questions for group working on plot:

a. If a good story is onz w .ich ecrea.es suspense and makes the
resder eager to lesrn what haprens next, 4o you consider this
a good story? 1In what specific incilents do you feel that

the author was successful in creating suspense?

b. Outline th2 structure of tre plot in these five . teps:
exposition, complication, climax, resolution, conclusion,

c. Do rost of the incidents seem to be related to the main events?

d. Even though this story is a fantesy, can you point out sore
cause and effect situations which make 1t seem believsble?

Questions for group working on character:

&, Do the characters represent real, complex individuals or do
they tend to reriesent types of people? Give exeamples.

138
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b. Do they seem appropriate to & satiric novel? ‘“hy?

¢. Does the action spring fiom the kind of characters involved?

d. Cen you see anyone else, or everyore, in any of the characters?
4. Questions for group working on theme (superior students):

a. vhat do you think is the author's purpose in writing this book?

. Wkt particular solution does the auther recommend?

¢. VWhat Jdo you think may be the suthor's purpose in shifting to
a serious tone in chapter 16 and 17°%

d. How would you state the main theme of the book:

The following satiricel novels can be assigned for extensive resding.
The written report on the novel can be used as an evaluation exercise
for the unit. 7The teacher should direct the choice of the novel for
the individual reader. Since satire by its nature is not easy resding,
less able readers nmay read a short stery or selection such as Thurber's
"University Deys"” or Ring Lardner's "I Can't Breathe."

The Year the Yankees lost the Pennant ~~ Douglas Wallop
Alice in Wonderland -~ lewis Cerroll
Animal Ferim -- George Orwell
The Mouse on the !ioon ~=- Ieonard Vibberley

A Connecticut Yaiiee in King Arthur's Court -~ Mark Twain

Culliver's Travels {Books I and II) ~-- Jonathan Swift
Do Quixote ~-- Cervantes
Huckleberry Finn <= Mark Tvain

All bocks listed above are available in paperback editions.

Following the reading of the novels, the students cen write in class a
report based on some or all of the following questions cencerning some
of the main elements of the novel:

1. VWhat are the main events of the plot? Restrict your enswer to one
paregraph.

2. Who 18 the main chsracter in the book? Do you think this character
is a well developed individual or more of a stereotype? Give
evidence from the books to support your answer.

3. VWhere does much of the novel take place? How doee this setting
contribute to the development of plot, character, or treme?

L. what overall commert about people or society Is the suthor making?
In other words, whst is he exposing or criticizirg in this satire?
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APPENDIX A

SUGGESTED SELECTIONS FOR GROUP STUDY IN JUNICR HIGH SCHOOL

NOVELS

Third ¥an on the Mountain

Swiftwater

The 0ld Man and the Sea

Face of a Hero

Call of tlie Wild

The Big Wave
Shene
Call It Courage

Jochnny Tremain

014 Yeiler

Light in the Foreat

Animel Ferm

Tost Horizon

DRAMA

Visit From & Small Planet

Abe Lincoln in Illinois

The Taming of the Shrew

Romeo and Juliet

The Miracle Yorker

ﬁﬁpigone

LONG POEMS

The Highwayman

Dunkirk
Haying
The Lady of the lske

James R. Ullman
Peul Annixter
Ernest Femingway
Pierre Bowle
Jack London
Pearl Buck

Jack Scheefer
Lrmstrong Sverry
Esther Forbes
Fred Gipson
Conrad Pjenter
Seorge Orwell

James Hilton

Core Vidal
Robert Sherwood
Shakesp2are
Shakesperare
“1)1liem Gibson

Sophocles

Alfred Noyes
Pobert Nathsan
Ethel Foming tuller

“'elter Scott

The Rime of the Ancient Mariner Seruel T, "oleridre
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APPENDTX B

CONSIDERATIONS FOR NOVELS
CUTSIDE READING

The following questiors may be used to guide your essay on each novel. You
should select those guestions which are most appropriste for the particulsr
novel. By no means will all of the cuestions apply to each novel. Answer
two or ihree per novel.

1.

10-

11.

12.

13.
1k,

15.

16|

Toes your novel deal lsrgely with any socisl problems. 1If so, which
cnes? How arce they handled?

What type of xeogrephical location provides the backeround for your
novel? Waat effect does it have on the book?

What protlems of adjustment do the characters in your novel fac2? ‘’re
they successful or unsuccessful in overcoming these ovbstacles”

Discuss the style in which your novel is wri.tten in terms of description,
rovenent, use of characters, symbolic significance, etc.

How 1is the problem of God, nature, and man treated in yocur novel:

Describe in detail the ending of your novel. Is it happy or unheppy?
Do you find a conclusion drawn at vhe end? If so, what?

Wnat is the author's seeming sttitude toward his people, locale, central
problem? TIs the book a satire? Desecribe.

Show by reference to your book how the authcr nces several incidents fronm
the plot to point up a single idea or opinion.

Do you consider your novel true 10 life or a portrayal of 1life as we would
like to have it? Is it realistic or romentic? Zxplain.

Do you consider your novel to be largely a "psychological work? Whyv
What 1is m psychologiral novel in vour opinion?

Does mas; have a choice as to his fute in this novel? ~n the character
change his destiny?

Discuss the conflict In the novel. How ic the conflict resolved? Is it
resolved?

Discuss the author's use of symbolism snd of figurative langusre.

Cen you see the relation of the structure or for: or style o. the book and
its effectiveness in cormunicating the theme?

Does science play sny psrt in this novel? 1Is a scientific discovery made”
Is certain knowledge sought for? Does the supernaturel play any role?
Has superstition any part in the novel?

Evaluate the validity of the author's ideas on man. Dce3s the author view
man as bad or good? What is the relationship between ms1 and his search
for sclf identity?
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CONSIDERATIONS FOR NOVELS - OUTSIDE READING (continued)

17.

18,

el.

22.

23.

oL,
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Is the ~onflict in the novel a contemporary problem? Is the conflict one
which has always been present?

Ic the story told in this work believable? Could it conceivably have
teken place, or is 1t fantastic? Does that fantastic element which is
present add ¢r detract from the novel?

Is the narrator, the one telling the story, inside or outside of the
story itself? What effect does this position have or the novel, in your
opinion?

Is the book you read totally serious cr does 1t contain eleuents of humor?
What are the humorous elements and what do you think they add to the novel,

if anything?

Who 1s the story's central character? When do you first meet liim? Do you
or do you not sympethire with him? What is his fate 1r the book?

Does the book you read relate to an historical event or period or dces 1+
seem purely fictional? If historical, can you make any comparisons between
che author's treatment of the situation and the historical truth of it?

Does the end of the novel denote the end of the lives of the important char-
acters involved? If not, predict what their lives might be :ike beyond the
novel,

Do important characters in the novel tend to change tneir outlook on thirgs

as the work progresses, or don't they? Whabt is the importance of this change

or lack of change?
Assune the role of a character of your chocsing 1in the work and defend

your actions in the total novel or a parsticularly vital part of it, Assure
any kind of audience you wish.
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APPENDIX C

STULY QUESTIONS FCR WRITING ESSAYS ON A NOVIL
based on E, M. Forster's
ASPECTS OF THE NOVEL

The story: a narrative of events arranged in & time seqiuence.

1.

Very briefly, what are the more signiricant events in this novel?

If = good story is one which rmakes the reader want to know what
happens next, is this story good? Why? How? If not, why and how
does it fail?

Are all the incidents relevant to the main thread of the story”

ro some of the incidents seem to detract from or have ro bearirg on
the developzent of events? If so, does this hinder the story or
does it aid the 'story teller" by keeping the reader in suspense?

Does the story include a wide range in spece as vell as time? In
other words, does the novelist cover e wide range of places, personal
psychologicsld effects, events that nave importani and far-ranging
effects, ete. (These considerations also come under the discussion
of plot.)

People: The domaln of his-ory, wriles Forster, is to <ell of man's

actions. The novelist must express the side of hwnan nature
not vbservable to an historian, The novelist creates; the
historjan records,.

What, in'general, are the aspects of human nature revealed by the
people in the novell

How convincing sre the people in the novel? Because you xnow more
about them than anyone in real life, do they 1live in the book?
re the characters real {that is, does the author hnow everything
sbout them}?

Do the characters in the book ciange at t11? Is this a realistic
or believable change? or does it seem that the novelist foices
the change? Do the characters seem tu behave as they logically

or artistically shouid, or does the author interfere?

Are the characters flat?

a. Do they seem to ve carlicatures, types, or sterectypes?

b. Are they more idea or concept than »ersons?

¢. Do the characters seem complex?

d. If they are flad, are they appropriate to and in this novel?

Are the characters round:

a. Do they seem complex?

b. Do they parform tragiceily ?

¢+ Do the characters surprise in a convineing wey ? (In ol er words,
Do the characters do something you were not exmecting, bubt -hich
you felt was appropriate and lozical; or do they aslways hehave
simply end in the same way, saying the sarc things?)
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6. What 1s the author's point of view?

a. Irom the outside, as an impartial or partial onlnoker?

v. Omniscient (describes from within end can describe anything)?

¢. As one of the characters; his view then is as limited as are the
characters' in the novel, or as limited as ours?

d. Do you accapt what the author says even if he shifts his point of
view? If he does shift his point of view from one to another,
does this add %o or detract from tha author's ability to convince
you that this 1s right and that it aids 1n bringing out certain
fdeas a&nd human relat’onships?

Plot: "a narrative of events, the emphasis falling on causality."
story: "The king died, and then the queen died."
plot: "The king died, end then the queen died of grief."

1. How is the question "why"' answered in the novel?

a. Is it complicated?

b. Is 1t given openly or subily?

c. Does 1t keep you guessing?

d. Are the clues and cause and effect chains given subtly, quietly,
and artistically?

N

Do the incidents "spring out of character"?

a. It they 30, do they aiter the character?

b. Does the author force the incidents which do nct seem to grow
out of the characters' natures?

3. After you Lave reed the book, what is the generai effect on you?

Wrat, if anything, does the book seem to say about humen nature or
mankind?

1. Does this book help you to understand pecple or peoples?

2. Does it reveal something about people you never knew before?

3. What is the author's tone of voice?
a. What particular view of the universe dces the author recommend?
b. What part does description plar in giving the euthor's tone of

voice?

L. wWithout symbolizing or allegorizing, do the characters in the book,
at the same time they are themselves, seem to be more than they -~re?

a. D> you seas yourself in any of the characters?

L. fsan you see anyone else, or can you see everybody in any o the
characters?

139



APPENDIX C

SIUDY QUESTIONS FOR WRITING ESSAYS ON A NOVEL
Based on E. M. Forster's

ASPECTS OF THE NOVLL

Recormmended reading:

E. M. Forster, Aspects of the Novel.

Percy Lubbock, The Craft of Fiction.

Cleanth Brooks and Robert Penn Warren, Understanding Fiction.

Rene Wellek and Austen Warren, Theory of Literature (relevant parts).

Henry Jawes, The A1t of the Novel.

Euwin Muir, The Structure of the Novel.

Richard P, Blackmur, The Art of the Ncvel.

Virginia Woolf, The Cormon Reader: First and Second Series~(:el:vant ©sBRYS ).,

Robert Liddel, A Treatise on the Novel.

Elizebeth Bowen, '"Notes on Writing a Novel" in Ccllected Impressicns.
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APPENDIX D

A SELECTED LIST OF PAPERBOUND BOCKS
HELPFUL TC THE TEACHER OF ENGLISH

Abrems, M. H., Mirror and the Lampt Romantic Theory and the Criticsl Tradition

Allen, Walter, English N,vel
Auerbeck, Eric, Mimesis

Beckson, Karl, ed., Great Theories in Literary Criticism

Blackmur, R. P., Form end Velus in Medern Poetry

Bode, Carl, ed., Great Experiment in American Literature

Bodkin, Mauvie, Archetypal Patterns in Pretry

Bogan, Louise, Achievement in Awmerican Poetry

Bowre, baurice C., Heritage of Symboiism

Bradley, A. C., Oxford lectures on Pcetry

Shakespearian Tragedy

Brooks, Cleanth, Tregle Themes in Western Literature

Nodern Khetoric

The Well Wrought U-n

Brooks, Cleanth and Robert Penn Warren, Understanding Poetry

Burke, Kenneth, Philosophy of lLiterary Form

Bush, Touglas. Fnglish Poetry
Mythology and the Romantic Tredition in English Poetry

-—

Chase, Richard, The American Novel and Its Tradition

Cierci, John, How Does a Poem Nean?

Liew, Elizabeth, Discovering Poetry

Novels A Modern Guide to Fifteen Frnglish Masterpicces

Poetry: A Modern Guide to Understanding and Appreciation
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Edel, leon, ed., Xuture of the Novel -- Essays by Henry .James

Eliot, T. S., The Sacred Wood
Emoson, William, Seven Types of Armbiguity

Feidelson, Charles, Jr. and Paul Brodtkorb, Jr. eds., Interpretations of
Anerican Literature

Peidelson, Charles, Jr.; Symbolism and American Li'erature

Torster, E. 4., Aspects of the Novel

Friedman, Norman and Charles A, MclLeughlin, Poetry: An Introduction to Its
Form and Art

Frye, Northrop, et. al., lyth and Symbol: Critical Approaches and Applications

Geismar, llaxwell, American Moderns: A Mic Century View of Contenporary Fiction

Tast of the Provincials: The American Novel 1925-1940

Writers in Crisis: The American Novel 1925-19L0

Gordon, Caroline and Allen Tate, Youse of Fiction

Havighurst, Walter, Masiers of the Modern Short Story

Highet, Gilbert, Classical Tradition

Hoffman, Frederich, J., Perspective on Modern Literature

The Twenties

Hewe, Irving, ed., Modern Lite.sry Criticism

Hurphrey, Robert, Stream of Conxciousness in the Moderm Novel

Hyman, Stanlcy Edgar, Armed Vision

Critical Performancq_

Issacs, J., Background of Modern Poeiry

James, Henry, Art of the Novel

Jarrall, Randall, Poetry and the Age

Karl, Frederick R., Reader's Guide to the Contemporary English Novel

Karl, Frederick R, and Marvin Magalsner, Reader's Guide to Great Twen:leth-
Ceutury English Novels
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Kazin, Alfred, On Netive Grounds

Kitto, Humphrey D. F., Form snd Meaning in Drama

Langer, Susanne XK., Problems of Art

JTe2avis, F. R., Great Tradition

Ieavie, F. R., New Bearings in English Poetry

Revaluation: Tradition snd Development in English Poetry

Iuvbbock, Percy, craft of Fiction

Matthiessen, F. 0., The Achievement of T, S. Ellot.

An Essay on the Nature of

Poetry

1iiler, James I., Jr., Myth and Method: Modern Thecries of Fiction

Farrott, Thomas Marc and Robert H. Ball, Short view of Elizatethan Drama

Perrine, Laurence, Sound and Sense: An Introduction tw Poeury

Rehv, Phillp, Image end Ides: =0 Essays on Moderm Literature

_» ed., Literature in America

——

Richards, I. A: Practical Criticism, A Study of Litersry Judgment

Principles of Literary Criticism

Posenheim, Edward W. Jr., What Happens in Literature

Rossy Danforth R., American Short Story

Schorer, ifark Fd, Modern British Fiction: Escays in Criticiem

Scott, Wilbur, Five Approaches to Mcdern Literary Criticism

Sewall, Richard B., Vision of Tragedy

Spiller, Robert E. Cycle of Americen Litereture

Stauffer, Donsld, liature of Poetry

Tate, Allen, Man of letters in the Modern World

, ed., Time of Harvest: American Literat.re 1910-1960

Thrall, ¥. F., A, Hubbard and C. Hugh Holman, Handbook to Literat.re

O
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Tindall, Yillian York, Forces in lodern British Literatu e

Literary Sywbol

Trilling, Lionel, Liveral Imaginaticn

The University of Minnesota, Pamvhlet series on Anerican ‘iiters

Yar. 0'Connor, William, ed., Forms of Modern Fiction

Sense_and fensibility in Modern Poetry

Vlelleck, Rene, Concepts of Criticism

Welleel, Rene, and Austin Varren, Theory of Literatwue

Wilson, Fdmund, Axel's Castle

Literary Chrouicle 1920-1959

Wineatt, W. K. Jr., The Verbal Iccn

Woolf, Virginia, First Common Reader, Second Common Reader

Weston, Jesse L., From Ritual to Fomence {Grail Legend: telnful to understand
The Golden Bongh

Huizinga, Johann, Homo Ludens: A Study of the Pl-y Flement in Culture
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